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	Assessment name
	What is it?
	How it works
	What can it tell you

	Social Development 
Comic Strip activity
	An activity using an example scenario to explore CYP’s understanding of different situations, how other people might be feeling and conflict resolution skills. 
	This activity is completed by the Child/ Young Person (CYP) and supported by a key adult. The adult asks the child/young person questions about the example scenario.
	This activity explores CYPs perception of a social situation and their understanding of how other people might feel in different situations. It provides an opportunity to think about different perspectives.



	Social

	Social health refers to how well you interact with others and form meaningful relationships.

	
	Communication Skills: Being able to express yourself clearly and listen to others.

	
	Friendships: Building and maintaining positive relationships with peers.

	
	Teamwork: Working well with others in group settings.

	
	Conflict Resolution: Handling disagreements in a healthy and constructive way.










Read the scenario together and answer questions about the scenario.

Example scenario

William was asked by his music teacher to take a drum to the other music classroom. On his way down the corridor he met Joe. Joe was on his way to get a replacement lunch ticket. It is period 4 and lunch takes place next. Joe usually gets on OK with William. They have known each other since primary school. William blocked Joe’s way and started banging the drum. Joe became angry and tried to snatch the drum off him. This disrupted Mr Smith’s drama lesson. Mr Smith gave both boys detention.
 
Questions to ask the child/young person

· What is William doing?
· What happened? What did others do?
· What do you think Joe thought when William did that?
· What do you think William thought when Joe did that?
· What do you think both boys thought when Mr Smith gave them a detention?
· How were they feeling?
· What could William and Joe have done differently?





 Considerations for analysis

	Literal Comprehension
	Assessment notes: 

	Assess whether the student understands the basic facts of the scenario.
	

	Possible strengths
	Possible areas of need
	

	Accurate recounting of events (e.g., William was asked to move the drum, Joe was getting a lunch ticket, etc.)

	Confusion about who did what, or missing key details

	

	Perspective Taking
	Assessment notes:

	Evaluate how well the student can infer thoughts and feelings of each character
	

	Possible strengths
	Possible areas of need
	

	Empathy (e.g., “Joe might have felt embarrassed or frustrated”)
Awareness of motivations (e.g., “William might have thought it was funny”)

	One-sided blame
Lack of emotional insight
Overly simplistic or judgmental views

	

	Cause and Effect Reasoning
	Assessment notes:

	Can the student foresee possible consequences in actions. 
	

	Possible strengths
	Possible areas of need
	

	Clear links between actions and outcomes (e.g., “William’s behaviour disrupted the class”)
Recognition of how small actions can escalate

	Ignoring the impact on others (e.g., Mr Smith’s lesson)
Justifying behaviour without reflection
	

	Emotional Literacy
	Assessment notes:

	Gauge the student’s ability to identify and articulate emotions
	

	Possible strengths
	Possible areas of need
	

	Emotional vocabulary (e.g., “annoyed,” “confused,” “provoked”)
Recognition of emotional escalation
	Generic or vague responses (e.g., “They were mad”)
Absence of emotional reflection
	

	Conflict Resolution Insight
	Assessment notes:

	Assess the student’s ability to suggest alternative actions
	

	Possible strengths
	Possible areas of need
	

	Constructive suggestions (e.g., “William could have just said hi” or “Joe could have walked away”)
Recognition of peaceful strategies
	Unrealistic or punitive suggestions
Lack of ownership or accountability

	




Sample Student Responses:

	Student Response
	What It Might Indicate

	“William was just messing around. Joe overreacted.”
	Minimisation of William’s role; limited empathy for Joe

	“Joe probably felt embarrassed in front of others.”
	Strong emotional insight and perspective-taking

	“They were both angry and didn’t think about the consequences.”
	Good recognition of emotional escalation and shared responsibility

	“William should have ignored Joe.”
	Missed the point—William initiated the disruption

	“They could have talked it out instead of fighting.”
	Positive conflict resolution thinking



 	
	Suggested strategies:
	

	Literal Comprehension
	Perspective Taking
	Cause and Effect Reasoning
	Emotional Literacy
	Conflict Resolution

	· Use visual story maps or timelines
· Encourage retelling using sentence starters
· Highlight key details with highlighters or sticky notes
	· Use role-play or drama
· Ask ‘How would you feel if…?’ questions
· Explore multiple viewpoints through discussion
	· Use comic strip conversations
· Create cause-effect chains
· Discuss real-life or fictional scenarios and their outcomes
	· Introduce emotion word banks
· Use emotion thermometers or zones of regulation
· Reflect on characters’ feelings in stories
	· Model and rehearse conflict resolution scripts
· Use restorative questions
· Encourage ‘I’ statements and problem-solving circles
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