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Transcription – Spelling Assessment

	Assessment name
	What is it?
	How it works
	What can it tell you

	Spelling Assessment
	A writing assessment to identify spelling difficulties.  
	A member of the young person’s teaching reads words to the child for the child to segment and spell.
	If the young person’s writing difficulty is in the area of spelling.




Young person:    …………………………………….   Date:  …………………………………………..

Assessor:  …………………………….……………..School: ……………………………………………


Instructions
1. Gather writing materials (e.g. paper, pen).
2. Find a quiet space to work with the young person and say:

“In a moment I am going to say some words. I will tell you if I just want you to tell me the sounds in the word or to write the word down. If I read a word that you find tricky, don’t worry, just give it your best go. When you’re ready we’ll start the first set of words.”

3. Follow the instructions in each section below – marking down the errors made by the child.

	Spelling Analysis

	In this section you need to think about the type of errors the child has made so that you can implement strategies based on the specific spelling difficulties the child is experiencing. The types of error and associated skill are presented in a rough developmental order, therefore, if the young person is making numerous types of errors, it may be best to start with the type of error closest to the top of the section and work on developing the associated skill(s) first.



	Section A. Prerequisite spelling skills: Segmentation of phonically regular words

	Say the word and ask the child to say the word then segment it, e.g. Adult ‘just’, Child ‘just –j-u-s-t’

	VC
	am
	an
	at
	up
	ox
	

	CVC
	lid
	tug
	rat
	hem
	not
	

	CVCC
	mist
	song
	junk
	desk
	fast
	

	CCVC
	flop
	snip
	glum
	fret
	plum
	

	CCVCC
	slant
	crisp
	grand
	blunt
	trend
	

	
	
	
	
	
	Total 
	/25




	Section B. Prerequisite spelling skills: Segmentation of words containing letter combinations

	Say the word and ask the child to say the word then segment it – e.g. Adult ‘thin’, Child ‘thin, th-i-n’

	graph
	duck
	moth
	chair
	under
	coil
	

	bring
	knit
	fresh
	plate
	site
	enjoy
	

	cute
	whiz
	clear
	quest
	star
	floor
	

	few
	reap
	swoop
	weep
	pain
	chip
	

	froze
	stork
	play
	fight
	burst
	soap
	

	rich
	ground
	draw
	skirt
	key
	
	

	
	
	
	
	
	Total 
	/25



	Analysis of Sections A and B

	Did the child make 3 or more errors on any row?
	Yes/No

	If yes, the child may be experiencing difficulties with segmentation. Please complete the phonological awareness assessment and see the writing interventions pack.

If no, please continue to section C.





	Section C. Prerequisite spelling skills: Writing Letter Sounds to dictation 

	Say the sound and ask the child to write the letter down.

	a
	m
	t
	s
	i
	f
	d
	r
	o
	

	g
	l
	h
	u
	c
	b
	n
	k
	v
	

	e
	p
	w
	j
	y
	x
	q
	z
	Total:
	



	Analysis of Section C 

	Did the child make any errors?
	Yes/No

	If yes, the child may have a missing or fuzzy representation of these sound-to-letter pairings. These will need to be (re)taught. 
If no, please continue to Section D.








	Section D. Spelling HFW

	Say the first 100 words one at a time and ask the child to write them down

	a
	the
	I
	in
	was
	to
	and
	it

	my
	that
	he
	went
	of
	is
	then
	with

	am
	had
	me
	some
	are
	has
	one
	there

	at
	have
	out
	they
	come
	her
	saw
	this

	for
	his
	see
	we
	go
	little
	she
	when

	about
	could
	make
	take
	after
	did
	new
	their

	all
	do
	next
	them
	an
	down
	not
	three

	as
	from
	now
	time
	away
	get
	off
	today

	back
	got
	old
	too
	be
	here
	on
	two

	because
	him
	once
	up
	big
	into
	other
	us

	but
	last
	our
	very
	by
	like
	over
	were

	call
	live
	put
	what
	came
	look
	said
	will

	can
	made
	so
	you
	

	

	Sight words
	Phonologically regular words
	Words containing letter combinations




	Section E. Spelling Phonically Regular Words

	Say the words one at a time and ask the child to write them down.

	VC
	up
	am
	if
	it
	on

	CVC
	can
	rat
	hut
	win
	bit

	CVCC
	link
	soft
	must
	wept
	bend

	CCVC
	drop
	clap
	span
	twig
	crab

	CCVCC
	stamp
	drink
	plump
	blend
	frost



	Section F. Spelling words containing letter combinations

	Say the words one at a time and ask the child to write them down.

	thin
	sheet
	chap
	rich
	stool
	dash

	whim
	fern
	back
	sing
	neat
	art

	paint
	corn
	tray
	light
	burn
	boat

	loud
	draw
	bird
	coin
	graph
	knot

	key
	boy
	flew
	need
	quid
	pair

	tear
	door
	tape
	mile
	joke
	duke



	Section G. Spelling words containing prefixes and suffixes

	Say the words one at a time and ask the child to write them down.

	stamped
	keeper
	funny
	standing
	expect

	smallest
	kindness
	disgust
	package
	action

	harden
	preschool
	undo
	refill
	protect

	defeat
	friendship
	useless
	payment
	inside

	Analysis of Sections D-G
	

	Are there issues with the spelling resembling the sounds in the word?
	Yes/No

	For example: not enough letters to represent sounds in the word, letters used do not appear to match the sounds in the words, some correct letters are used but not in the right order. You may not be able to work out what the word says. If yes, the child is likely using spelling strategies that do not draw upon phonics knowledge. This may be in line with their age, or it could suggest a lack of phonological awareness, a lack of sound-to-letter knowledge or a mix of both. Please see ‘young person is still in the logographic stage of spelling’ strategies in the writing intervention pack and/or complete the phonological awareness assessment.


	Do all/some parts of the word look right visually, but contain errors?
	Yes/No

	For example: 
· First letter may be correct but then others may not represent the remaining sounds in the word.
· The first and end letter may be correct, but middle letters may not represent sounds in the word, more letters are used than sounds in the word, 
· Inappropriate letters are used that do not represent the sound but may be visually similar to the correct letter (e.g. g for y); the child has written a word correctly, but it is the wrong word (e.g. ‘my’ for ‘and’). If yes, this may be the appropriate stage for age/difficulty/frequency of word approached. Alternatively, the child may have difficulty forming the letter shapes (please complete handwriting assessment). On the other hand, the child may not have a concrete visual representation of words (e.g. may reverse letters such as b and d or rotate letters such as h and y) – in this case you should check that the young person is consistently approaching text in a left to right, top to bottom manner. This could also suggest difficulties with sequential or phonological processing. Please see ‘young person is primarily using a visual strategy to spell words’ strategies in the writing intervention pack.
 

	Are all letters included but not in the correct order?
	Yes/No

	For example: all letters are included but letters within digraphs are not in the correct order (e.g. saet for seat). If yes, this suggests the young person has adequate phonological awareness and processing skills but is struggling to visually represent multiple letters. Please see ‘child includes all of the letters in a word, but these are not in the correct order’ strategies in the writing intervention pack. 


	Are spellings errors phonetically plausible?
	Yes/No

	For example: All consonants are included and in the correct order, but vowels are missing (e.g. lg for leg), digraphs are only represented by one letter (e.g. sip for ship), young person has represented the sound correctly but used the wrong letter(s) for the spelling (e.g. cing for king, bowt for boat). If yes, the child may not yet have mastered all of the sound-to-letter pairings and/or may have poor visual memory for irregular or alternative spellings. Please see ‘child’s spellings are largely correct, unless the word is irregular’ strategies in the writing intervention pack. 
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