[image: ]
Reading Guidelines – How to use the resources

Introduction
You have come to this section because based on the initial concerns checklist you feel that the student is experiencing reading difficulties. In this section we will explore what reading is and those skills and sub-components that underpin successful reading. We will then guide you through an assessment of these underpinning skills and subcomponents to help you to explore the student’s areas of strength and needs. Finally, we provide a helpful intervention pack to provide ideas around the strategies and support you may want to put in place based on your analysis. 

What is Reading?
Reading is the ability to extract meaning from the text. To do this we need to understand individual words and then what a series of words mean when they are together with other words. In some reading situations we may need the whole sentence in order to understand the meaning of a word and subsequently how to pronounce it.  For example, ‘The wind was blowing the trees’ vs ‘The clock wasn’t working so he needed to wind it up’.  There are also times when we need to make links between two ideas or sentences to work out the hidden meaning, that is, to generate an inference. (we have provided a reading guide to aid your understanding of reading development – link here). 

Successful reading then is complex and dependent on many skills. It can be helpful to think of successful reading comprehension as a house – see image below. In our model, reading comprehension is the roof, but to achieve this goal 3 key blocks are needed: Word reading skills, language comprehension skills, and reading motivation. Each of these blocks is made up of smaller bricks, which we explore in more detail shortly.

And of course, before we can start building the house a firm foundation is needed. In reading a firm foundation requires pre-reading skills and executive functions.
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How do we assess reading?
We are assessing the component skills underpinning reading comprehension (i.e. decoding and language comprehension) rather than a direct assessment of reading comprehension. 

If we look at the reading house, gaps in any of the underpinning blocks will mean that the house is unstable – i.e. gaps in any underpinning skills means that the child will struggle to fully understand and extract meaning from texts presented to them. 

A rocky foundation will mean that it is difficult for the child to build, develop and utilize new skills built on top. For instance, a student may have the reading skills (decoding skills) needed to read a text, however, they may not successfully use these skills if they experience difficulties with the cognitive processes needed to do so. This is why we encourage you to explore the student’s executive functions using the assessment accessed here.

Similarly, gaps in the blocks mean that the roof will be wobbly – i.e. reading comprehension will not be complete. For instance, a student may have the reading skills needed to successfully engage with a text, but not be motivated to do so. You may also meet pupils who can read the words on the page, but lack oral language skills and so do not understand what they have just read to you.

We thus recommend you follow the assessment pathway below. Please remember that assessment Stage 1 of the assessment toolkit should be completed first. Printing off the reading skills assessment and results summary sheet will help you to track the progress of the assessments you’ve completed. 
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General guidelines for using the resources
The reading toolkit has been designed to help you to identify any gaps in those skills and components underpinning reading comprehension. To make the best use of the reading toolkit we recommend you:
· Complete the initial SEND assessments (see process flow for the initial green assessments) before you start the reading toolkit.
· Follow the process flow to ensure that pre-requisite reading skills are in place before addressing the more complex skills. We want young people to have a firm foundation upon which to grow their reading skills. There is no expectation that you complete all the assessments, only that you work through the process flow in the order presented so that you can identify underpinning needs. We also recommend that assessments findings are used to underpin a plan do review cycle, meaning that a young person would not generally complete more than two of the assessments within a half term.
· Adopt a collaborative approach, involving the young person’s teaching team in assessment, analysis, and planning. We recognise that this requires a time commitment from both yourself and the young person’s teaching team, but we hope that this time will allow a full and detailed picture of the young person’s reading skills to be developed, which will subsequently inform the creation of specific and effective intervention. We hope, then, that this will result in time saved in the long run.
· When administering the assessments do not provide the answers or details of if correct or not as you may use the assessments at a later date, instead you can respond with ‘Well done’ or ‘Thank you’ to the young person’s responses. 
· Adapt the administration of test materials based on your professional judgement. You know your young people best. You know how long they can sit and concentrate for; you know how much they can process and understand. Therefore, we advise that the assessments are used as a guide, with the administration tailored to individual needs.
· This toolkit is used when your school data/standardized reading assessments have flagged up an issue with reading. We do not expect that this toolkit is used with every young person in your school.

We would like to assure you that this toolkit has been designed to support you. It is in no way a requirement to accessing support services.  If you find an area of need, implement intervention and the child makes good progress it is ok to stop there. You do not have to complete all assessments. 

Plan, Do, Review
Once you have reviewed and analysed the assessment data and developed ideas of what component skills the young person needs support in developing, you can access the reading intervention’ pack to choose relevant strategies.   The identified targets and chosen strategies should then be added to the ‘R2I Plan-do-review Target Tracker Template’ so that progress and outcomes can be tracked. 

Links to additional resources
· Precision Teaching ‘placement probes’ can be used to get a baseline for reading ability


· Online and purchasable reading assessments
· Literacy programmes
· Staffordshire CC Reading accuracy, fluency and generalisation assessment: 
This assessment is helpful to understand more about the young person’s decoding skills in terms of letters, sounds, and words they are able to read/decode
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READING PLACEMENT PROBES

Research-Based High Frequency Sight-words, Letter Sounds and Phonics

These assessment materials were prepared by E. C. Raybould,
Senior Educational Psychologist, Birmingham Educational
Psychology Service and Dr. J. E. Solity, University of Warwick.

They are for use by educational psychologists, teachers and support
staff who have been appropriately trained in the basic principles and
techniques of Precision Teaching.

In order to use these placement probes appropriately, it is
essential that you are fully familiar with the techniques of rate
measurement and the interpretation of results.
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PURPOSE

This series of probes is intended for use with pupils whose progress in acquiring basic
reading skills gives cause for concern. The probes will help identify which basic skills have
been ilearned and which still need to be taught. They can be administered quickly and will
provide a reasonably accurate ‘profile’ of 3 pupil's proficiency across the range of skills
represented, as an aid to placement on a curriculum sequence. They can also be used as
~a repeated ‘baseline’ measure for assessing pupils' progress over time (e.g. in response to
a specific Wave 3 intervention) and can form an important part of a more general
assessment of an individual pupil's reading competencies.

OVERALL DESIGN
The basic skill areas sampled are: (i} Common Sight-words and (ii) Phonics.

The first 5 sight-words probes are based on recent research into the 100 most frequently -
oceurring words in a- wide sample of current juvenile reading material (Solity, McNab &
Vousden, 2006). The next 5 probes cover useful special nouns (N.L.S). The remaining
probes cover letter-sounds and a range of phonic combinations. This is based on Direct
Instruction research (Carnine, Silbert, Kame’enui & Tarver, 2004).

HIGH-FREQUENCY SIGHT-WORDS PROBES - Derivation

The selection of Sight-words probes is based on an empirical analysis of high-frequency
words. This provides a differentiated breakdown of the range of words achieved by the
pupil and the general levels of skill reached. The range overlaps with List 1 of the National
Literacy Strategy (YR and Y1/2). In practice, once an overall profile of the pupil’s range of
attainment has been obtained and the pupil's needs clarified, specific groups of words,
including those drawn from the N.L.S. can then be targeted for daily teaching.

The derivation of the probes testing these 100 high-frequency sight-words is shown in the
table below.

16 most frequently - occurring words which Probe HF 1

make up 25% of juvenile reading material). » he probe was constructed from all 16
words. '

Next 24 most frequently occurring words. Probe HF 2

which, with the above, make up 39% of ——p The probe was constructed from all 24

juvenile reading material. words.

Next 20 most common words. These, with Probe HF 3

the above, make up 44% of juvenile reading ——*  The probe was constructed from all 20

material. words.

Next 20 most common words, These, with , ProbeHF 4

the above, make up 48% of juvenile reading The probe was constructed from alf 20
material. words.

Next 20 most common words. These, with Probe HF &

ihe above, make up 50% of juvenile reading ~™ "  The probe was constructed from all 20
material. words.
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PHONICS PROBES - Derivation

The first phonics probe Ph 1 tests for accuracy and fluency on the common sounds of all
26 letters.

Phonics probes Ph 2-5 sample the main phonically regular combinations in
approximate order of difficuity/acquisition.

Phonics probes Ph 6-7 are mixed probes presenting a mixture of phonic combinations
suitable for checking the extent to which pupils can discriminate between them.

Probes Ph 8, 9 and 10 each sample a specific group of vowel and consonant clusters.

Probe Ph 11 is a mixed probe sampling most vowe!l and consonant clusters, particularly
suitable for revision purposes.

GENERAL NOTE ABOUT TEACHING IMPLICATIONS

The range of probes selected is intended to assist in accurate skill-placement,
The probes are not to be taken as representing a curriculum or teaching sequence
per se, however convenient this may appear to be.

In devising an appropriate Individual Education Plan, reference should be made to
research-based High-frequency word lists (e.g. Solity et al 2006; see Appendices),
the word lists in the National Literacy Strategy (especially Reception and Year 1)
and/or to the word load of the particular books or reading schemes to be used,

For pupils with difficulties, the following factors are particularly important when
planning sequences of words to be taught: (i) meaningfulness (ii) utility and (iii) ease
of visual discrimination.

The phonics probe sequence is based on the Direct Instruction phonics teaching
approach (sometimes referred to as 'synthetic phonics’ as distinct from ‘analytic
phonics’). The probes are therefore most appropriately linked to a Direct Instruction
teaching approach.

The information obtained should be supplemented, as appropriate, by information on
other aspects of the pupil’s skills e.g. the pupil’s interests and attitude to reading and
approach to prose. An Oral Reading Probe can be applied to suitable prose
passages from the pupil's current reading book (see booklet on O.R.P.) and graded
comprehension questions on passages within the pupil's competence.

(Further information is available from the Educational Psychology Service).
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ADMINISTRATION
(a) The probes shouid be administered on an individual basis.

(b) All probes are of 1 minute timing. This must be adhered to exactly. /f the
pupil reaches the end of the probe before the expiry of 1 minute, s/he should
be asked to re-start at the beginning and to keep going.

(c) Normal probing conventions apply, e.g. maximum pause per item: 5 seconds
(see Precision Teaching Booklet on ‘Probes’ ).

(d) The customary recording procedure is to keep a written tally of ticks and
crosses (or equivalent), in blocks of 5, as the pupil reads aloud.

(e) In the case of probe Ph 1 (letter sounds), if the pupil fails to complete the first
26 letters within one minute, it is suggested you use this probe as an
untimed, qualitative check of sounds known/not known.

PROBE FORMAT

» The probes in this test booklet have 40 items per page, appropriately spaced to
reduce visual confusion. This format has proved suitable for a wide age-range of
readers. Other formats can be devised as necessary (e.g. larger print version for
pupils with visual impairment).

* Ifrequired, these probes may be photo-copied for use as record forms, but the
method of recording, as in (d) above, is more economical of resources,

PROFICIENCY LEVELS

Generally speaking, proficiency on each of these skills is represented by a high level of
accuracy combined with fluency.

As a guide, a provisional Aim Rate of 50 (plus) correct responses per minute with 2 (or
fewer) incorrect per minute is suggested for all these probes. This has been found to be
appropriate for the majority of pupils of junior school age and above, though some
allowance may be necessary for infant school pupils. Account may also need to be taken
of an individual pupil's low Tool Skill Rate. (See. Precision Teaching Booklet on ‘Setting
Aim Rates’).

RECORDING RESULTS

A Record Form is provided which allows for test and re-test results (see Appendix 2).
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READING PLACEMENT PROBES

Reminders about the administration of these ‘see-to-say’ probes....

1. Friendly seating arrangements - pupil sitting on your non-

writing side; distraction - free place.

2. Clear preparation and explanation (‘some might be hard’ etc)
3. Timing (1 minute exactly).

4, Care needed when recording/watching.

5. If pupil is stuck - 5 second pause then move on.

6. If cueing e.g. with finger or piece of card, avoid inadvertently

slowing the pupil down.

7. Score correct and incorrect responses per minute.
8. Stop testing when more errors than correct or very low overall

rate. Use discretion to maintain the pupil’s self-esteem, as
s/he approaches harder probes.

9, End on a positive note; praise for effort.

10.  Split session if necessary, but remember.. .

No teaching or coaching - it’s a one-off test

Cubioninghen City Couns
W Chi!dreln, Youny People & Feimilies
tdutational Psychology Service @ E.C.Raybould/J.E. Solity March 2004/ Rev.May 06





LIST OF CONTENTS

Prov-
?;;28 E;‘?be Description E’r‘;”a' Notes
i Rate
See- HF1 | 16 most commonly occurring words in 50 | Teach/re-teach any or alil of
Say juvenile literature the 16 as necessary
See- HF2 | 24 next most commonly occurring 50 | Teach/re-teach any or all of
Say words in juvenile literature the 24 as necessary
See- HF3 | 20 next most commonly occurring 20 | Teach/re-teach as
Say words in juvenile literature necessary
See- HF4 20 next most commonly occurring 50 .
Say words
See- HF5 |20 next most commonly occurring 50 "
Say words
See- 81 | Days of the week 50 "
Say
See- S2 | Months of the year 50 b
Say
See- S3 | Numbers 0 to 10 50 »
Say
See- $4 | Numbers 11 to 20 50 "
Say y
See- S5 | 10 Common colours 50 "
Say
See- Ph 1 | Letter sounds 50 | Teach/re-teach as
Say necessary
See- Ph 2 | Consonant, Vowel, Consonant (CVC) 50 Check actual 'blending' skills
Say words
See- Ph3 | CVCC words 50 | Check actual 'blending' skills
Say
See- Ph4 | CCVC words 30 | Check actual 'blending' skills
Say
See- Ph§ | CCVCC words 50 | Check actual 'blending' skills
Say
See- Ph6 | Mixed probe containing: CVC, CVCC, S0 | Suitable for checking
Say CCVC and CCVCC words discrimination between
Ph2 345
See- Ph7 | Mixed probe containing: VC, CVC, 50 | Adds VC, triple consonant
Say CVCC, CCVC, Cccvee, ceeve, clusters, magic 'e'.
CCCVCC, CVCe, CCVCe words

See- Ph8 | Mixed probe containing: ck, th, er, mg, 50 Vowel/consonant clusters
Say sh, wh, qu, ol, ea, ar words
See- Ph 8 | Mixed probe containing: oo, ee, ai, ch, 50 | Vowel/consonant clusters
Say or, ay, igh, ow, ur, oa words
See- | Ph 10 | Mixed probe containing: ou, aw, ir, oj, 50 Vowel/consonant clusters
Say Kn, ph, ey, wr, ue, oy, ew, au words
See- | Ph 11 | Mixed probe containing words drawn 50 | Suitable for checking
Say from Ph 8, Ph 9 and Ph 10 discrimination between

Phg, 9 10
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Probe No: HF 1 — 16 Sight-words

and the to he a
said in was it of
you his I on all
they it to you said
a I they the in
was and his all of
on he said and he
was the a in to
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Probe No: HF2 — 24 Sight-words
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she for but with that
up $0 at one as
him had then her out
little my there when not
are what like went she
with that e ~one him
then out there little my
like what are went not
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Probe No: HF3 - 20 Sight-words

is me from its down
were have back very no
we says good your be
go into off them too
no down we them back
have be is good its
off into very go were
from your too says me
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Probe No: HF4 - 20 Sight-words

16

this over by would came 5
through now come time can 10
two her an do about 15
could or where look man 20
can came two look come 25
now about this an would 30
where or time could through | %
by do man her cver 40
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Probe No: HF5 - 20 Sight-words
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has if some away will
other did only their been
how first made who more
our because new than which
been will how than only
did more has made away
new because their our other
some who which first if
ity Counell
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Probe No: 81 - Days of the week

12

Tuesday Sunday Thursday Monday Saturday
Wednesday Friday Thursday | Wednesday Tuesday
Monday Friday Sunday Saturday Thursd'd:.;y
Friday Wednesday Sunday Monday Tuesday
Saturday Friday Saturday Tuesday Thursday
Monday Wednesday Sunday Saturday Monday
Thursday Friday Sunday Wednesday Tuesday
Sunday Monday Tuesday Thursday Saturday
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Probe No: 82 ~ Months of the year
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March January December October July
April November | February May August
September June November June March
December April September | - October February
July May January August November
August | October June February | December
January February | September March July
May March August October January
hildren, vogpjﬁﬁnmes
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Probe No: S3 - Numbers 0 - 10
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three seven ten four six
zero two eight one five
nine six seven nine two
eight four one three zero
five ten nine six seven
zero eight five ten two
three one four zero ten
four seven six two three
irrninghom City Counch





Probe No: S4 — Numbers 11 - 20

fourteen nineteen eleven thirteen eighteen
twelve twenty fifteen seventeen sixteen
thirteen seventeen fourteen sixteen twelve

fifteen eleven eighteen twenty nineteen
seventeen | nineteen eighteen fifteen eleven
thirteen twenty seventeen | fourteen twelve

fifteen thirteen sixteen nineteen eighteen
twenty fourteen eleven seventeen twelve
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Probe No: S5 - 10 Common colours

red white green blue orange
black purple brown yellow grey
blue yellow red grey black
brown green orange purple white
yellow white orange brown green
blue purple yellow red black
brown blue grey white orange
purpl red green yellow black
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Probe No: Ph 1 - Letter Sounds

a m t s
f d r 0

l h u c
n k v e
w j y X
z m a s
{ f r d
o h | c

St b houinghem ity Coundll
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Probe No: Ph2-C V.C. Words

sat men run tin got

Rit van hub cob him
bun fat wet not leg
pin yet jam zen did
sag ten mug rod cot
hut bit fed nut lip
pot gag men sat tin
run kit got nub van
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Probe No: Ph 3 - C.V.C.C. Words

bank bend song mist sink
'jump risk left must wilt
hand lisp tent ring desk
bulb gulp left camp mend
link bump gong left list
hilt band wisp went wing
mask help bend bank song
mist jump sink left risk
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Probe No: Ph 4 - C.C.V.C. Words
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skip grab spot slug stab
brim tram fret scum flag
trip grub snip plug trek
skin stun swot trap blot
plan glum crib snub drop
bled spit drum slot fret
grab skip slug spot brim
stab fret tram scum flog
sBbiminghom City Counsl
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Probe No: Ph 5 -C.CV.C.C.
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blast clamp drank gland print
stamp tramp blunt clasp drift
grand scalp spend trend blend
craft fling grasp skunk stand
twist bring crisp frost plant
slant stamp drank drink frank
plump slept frank swift sting
stamp twist trend tramp swift
e s b i
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Probe No: Ph 6 - CVC + CVCC + CCVC + CCVCEC

jam sink plod tramp crib
blast hit help twist band
mask cab tram wet plump
grub pan plan grand pant
twist grin hilt mat skunk
wing tap drum skin craft
fad trek brim mend drift
hut hat frost spit went
oringhars Sity Counl

Children, Young People & Families
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Probe No: Ph 7 - VC + CVC+CVCCH+ CCVC+CCVCC+CCCVC+CCCVCC+CVCe+ COVCe

in not land slip blast
strut strong cane state sun
an plod ring strum drift
ride prime strand stand fret
bend cap drove am cute
sprint strap hope plane scrub
scrimp grub blunt hip it
song on spring trend hung

- Rirrninghanm ity Coung)
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Probe No. Ph 8 -

ck+th+er+ing+sh+wh+qu+oi+ea+ar

Educational Psychology Servics
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cloth whisk herd fold flick

smart smash clean quack fling
neat bath star Rick whiz
dash quilt ping scold term
black quip shunt freak bring
hold dart stern think whim
ship told quid ding fern
heap whip thin back car
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Probe No: Ph9~oo+ee+ai+ch+or+ay+igh+ow+ ur + oa

—
pinch burst soon bay short
foal free clown frail sigh
bee town north roast chant
spurt paint slight hoof tray
trail night tweet brow storm
way stoop float such curb

roost play vain high | need
now chin fur form coal
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Probe No: Ph10-ou+aw+ir+oi+kn+ph+ey+wr+ue+oy+ew+au
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first orphan launch knit true
stew hoist wring flaunt draw

phone few proud wreck royal
bawl due coy bird hockey
haunt loud due shrew knee
Rey boy coin graph taunt
out writ toy saw phantom
grew fir donkey enjoy oil
irminghom Clty Couns
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Probe No: Ph 11-Ph 8 + Ph 9 + Ph 10

kick soon proud bath bee
bawl term paint firm chant
ping ship boil whiz form
quilt tray knit graph high
scold neat few clown wrong
star true spurt toy grew
haunt foal bee proud bath
soon kick chant paint firm
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APPENDIX 2 ; READING PLACEMENT PROBES - RECORD

Pupif: D.o.b.: Date:
School: Teacher:
Prob Skill Prov, | Test Retest
Aim Date: Date:
Rate
Rate Rate | Rate Rate
v x v x
HF1 | 16 most common sight-words 20
HF2 | 24 next most common s-w 50
HF3 | 20 next most common s-w 50
HF4 | 20 next most common s-w 50
HF5 |20 next most common s-w 50
S1 Days of the week 50
S2 Months of the year 50
$3 Numbers 0 - 10 50
S4 Numbers 11 - 20 50
85 10 common colours 50
Ph 1 Letter sounds 50
Ph2 |C.V.C.words 50
Ph3 |C.V.C.C.words 50
Phd4 |C.C.V.C. words 50
Ph5 |C.C.V.C.C. words 50
Ph6& | Mixed phonically regular (Ph 2-5) 50
-revision
Ph7 | More mixed phonically 50
regular -revision
Ph 8 Mixed digraphs 50
Ph9 | Mixed digraphs 50
Ph 10 | Mixed digraphs 50
Ph 11 | Mixed digraphs (Ph 8/9/10) -revision | 50

AN £ ¥ SOHHN
Childrqn, Young People & Families
Edutational Psychology Senvice @ E.C.Raybould/J.E.Selity March 2004/ Rev.May 06






image1.png
Word Reading Lstening Comprehension

Reading || Reading Flueney i5
Gosls o 235
Efficacy 58

E

8

Phonological Awareness.

utive Function kil




image2.png
(e Resdogss s
e dented.plsse iplement
[Ty — = nenention o sopport se

Motiaton forReading
| ects beore movng
( Wimied o esding sl s

[E— l
dented,lesse implement

i rasgood e
i Reading Sils Assessment e o spor e
nesdsbetors movngon |

o )





image3.emf
Placement  Probes.pdf


image4.jpg
widy, "
= Routes to Inclusion




