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Literacy Programmes
If the student’s reading or writing skills do not develop after the implementation of some of the above strategies you may need to implement one of the small group or one-to-one interventions found on the following link


Additional Resources
· Professor Greg Brooks ‘What works for Children with Literacy Difficulties’
· The Education Endowment Foundation Guidance Reports: Improving Literacy in Key Stage 1; Improving Literacy in Key Stage 2
· More information on strategies for literacy and numeracy difficulties and thinking skills can be found the DfE research report SEN support: A rapid evidence assessment. 
· Co-operative learning is an alternative effective intervention. For more information see Co-operation website and the Kagan Co-operative Learning website.
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If you find that the student is not motivated to read, first look at your summary sheet and think about why the student may not be motivated to read e.g.
· Do they have unrealistic expectations of what it means to be a good reader?
· Do they know the purposes of reading?
In addressing the lack of reading motivation you may want to use some of the ideas the student suggested, some ideas of your own based on the resources available in your school, and some of the general strategies below: 

	Each classroom has a reading area that is inviting, regularly updated and includes a range of text types (e.g. stories, non-fiction, poetry and rhymes, play scripts, riddle/jokes, websites, adverts, newspapers, magazines, blogs), genres, engaging props, and activities.

	Students have a range of opportunities to engage with a range of different books for different purposes.

	Each class should have an established way of returning/exchanging books to ensure a range of texts are read.

	Students are supported to think about their book selection – i.e. to think about their purpose for reading (e.g. entertainment, information gathering) and so the type of book they might need, to look at the front cover, title and blurb to decide whether they want to read a book.

	Each class has a code of conduct contract for reading for reading to support reading at home.

	There are whole-school initiatives to support reading motivation and engagement (e.g. poetry slams, reading competitions)

	Students should have regular opportunities to produce written and digital book reviews which are shared with the class, across classes, and/or with the whole school

	Books are read aloud for students – e.g. a special story time at the end of the day

	Staff model reading engagement and enjoyment (e.g. sharing favourite books with children)

	Regular trips to local library

	Reading engagement and enjoyment is celebrated (e.g. awards in assembly)

	Students are able to share their understanding and enjoyment of a text through a range of mediums (e.g. drawing, puppets, picture cards, story board, verbal retellings, writing, making a video)

	Students have regular opportunities to read for a variety of purposes (e.g. entertainment, create instructional videos for others, read a recipe book and create a meal). These should be matched to student interest wherever possible.

	Students are taught a range of reading strategies to support reading for different purposes (e.g. skimming to find key information when completing research for a project). 
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If you find that the student is struggling with their pre-reading skills, first look at your summary sheet and think about why the student may be struggling e.g.
· Difficulty with book handling
· Unable to tell the difference between words and pictures.
In addressing difficulties with pre-reading skills you may want to use some ideas of your own based on the resources available in your school and some of the general strategies below: 
· Spend some time introducing the student to books. Read to them. Ask them to label pictures in the book. Help the student to understand that books carry meaning. When reading use finger pointing to guide your way through the text. When reading one of the student’s favourite books, pause at the end of a sentence and wait for them to say the word.
· Provide lots of opportunities for the student to handle books and where possible ensure there are examples of adult and children modelling this skill. 
· Ensure there are regular opportunities to engage with books where the text is spread across the page in interesting ways (e.g. Dr Seuss)
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If you find that the student is experiencing decoding difficulties, first look at your summary sheet and think about why this may be, e.g.
· Difficulty recognising high frequency words
· Omitting words
In addressing the decoding difficulties, please determine which type of error was most common and then try out some of the associated strategies and prompts (you may also have games and ideas of your own you could implement): 

Failure to recognise high frequency words (HFW)
	Teaching Techniques

	Make sure the student is looking at the word as they say it – this is really important during HFW practice in guided reading too.
· You could move the flashcard around the student’s head making sure they move their eyes and look at the word as they say it
· Play HFW ‘pairs’
· Choose 4/5 HFW (more/less depending on your student’s capabilities). Put the cards face down on the table and then play pairs. The student has to carefully look, inspect, remember the word and its position in order to win
· Play HFW ‘snap’
· Play HFW go fish 
· Choose 4/5 HFW (more/less depending on your student’s capabilities). Each person starts with two cards and has to ‘fish’ for pairs. 

	Prompts

	Encourage the student to remember words, but don’t just say ‘you need to remember this word.’ Try:
· You need to know that word tomorrow
· Have you got it in your head?
· Let’s write the first letter, second letter…
· Trace it with your finger on your arm, on my arm, on the table, on the wall, in the sand…
· Use your eyes and think about it

	Potential Causes

	A lack of concentration when high frequency words are being introduced
Memory difficulties
· This is a big issue for some students and will affect all areas of learning.
· Repetition is key, ensuring the student is engaged with the task is also essential for building connections between the visual word and its oral production




Substitution of Words
	Teaching Techniques

	· Ensure your student is looking at words in a left to right manner, if they’re not, consistently model this using your finger or a wand.
· When introducing new words, ask your student to tell you the letters in the word.
· Make sure the student is looking at the word as they say it. 
· You may want to introduce similar HFW at the same time (e.g., of and off), explicitly highlighting the difference between the words.
· Play finders keepers
· Lay a few HFW on the table
· Say a word and ask the student to find the word. If they can find it they keep it.

	Prompts

	Encourage the student to look at all of the letters in the word and the order they are in by saying things like:
· Point to the first letter in this word
· What is the next letter?

	Potential Causes

	If your student is confusing two high frequency words – e.g., ‘as’ for ‘this’ or ‘is’ for ‘said’, it may be that they are looking at the ‘s’ without considering the other letters present or order of letters.



Word Additions
	Teaching Techniques and Prompts

	Ensure the student is reading each word by asking questions such as:
· Can you read it with your finger
· Did that match?
· Were there enough words?
· Did you run out of words?
· You said X, can you show me where Y is? 
Accompany your student’s pointing with your pointer and don’t move on if your student adds a new word.

	Potential Causes

	The student may be using the pictures to guide their interpretation of the text instead of reading each word.
The student may be guessing words and phrases based on their language skills.



Word Omissions
	Teaching Techniques and Prompts

	Ensure the student is reading each word by asking questions such as:
· Can you read it with your finger?
· Did that match?
· Have you got any words left?
Ask the student to read the sentence back to you, or repeat the sentence produced by the student. Then ask:
· Does the sentence you just read make sense?
· Do you think there was something missing?
· Can you find that word on the page?
· Did you say that word?
You may need to tell the student the word if they are missing it out. If you do ask questions such as:
· Do you know what this word says? If no pronounce clearly, if yes continue…
· Can you find the word X on the page?
· Did you say this word?
· Can you read the sentence again making sure you say X this time?
You might need to ask the student to slow down, use their finger, and read every word.
Accompany your student’s pointing with your finger and don’t move on if your student misses out a word.

	Potential Causes

	The student may have missed the word out because they do not know how to pronounce it or even approach it.
The student may have missed the word because they are looking too far ahead.



Mispronunciations
Letter Reversal
	Teaching Techniques

	Ensure student is consistently approaching words and letters from left to right by:
· Modelling left to right sweeps with your finger
· Move the student’s finger yourself
· Ensure the student’s/your own pointing finger is not covering up the words they are trying to read
· Once the student is consistently reading in a left to right fashion discourage the use of the finger – it could get in the way of fluent reading.
Reinforce the letter-to-sound pairings

	Prompts

	Ask your student questions like:
· Can you point to the first letter in this word?
· Can you point to the last letter in this word?
· Which sound do we say first?
· Which sound do we say last?

	Potential Causes

	Student has not yet master left to right reading used in English



Letter confusion
	Teaching Techniques

	· If your student is struggling with a particular letter-to-sound pair. Recap this sound. 
· If the student is confusing letter-sound pairings you may need to reteach these. 
· Ask your student to read as many words as you can think of that use this sound pattern. 
· You may want to use the relevant Floppy’s Phonics sheet. 
· You could also use magnet letters or the whiteboard, asking your student what the word would be if the initial or final sound was to change.

	Prompts

	· What sound does this letter(s) make?
· When you see these letters together in a word what sound will you make?
· Can you point to the letter(s) that makes this sound?

	Potential Causes

	The student has not yet mastered the letter-to-sound pairing. This could be due to absence, memory difficulties, or difficulty hearing sounds thus causing fuzzy representations.



Accurate decoding, but not blending
	Teaching Techniques

	· If your student is decoding a word but not blending, model the use of phonics finger, swipe, and rereading
· Explain why it is important that we do this – e.g., if we want to understand what we are reading we need to read like we speak. Your student may not think it is important to understand text! If so explain why it is (e.g., worksheets, recipes, magazines, anything you think that student may or will be interested in)
Some activities you could try are:
· Build it 
· Blend first two sounds, then add additional sounds
· Get Physical
· Line children up
· Give each student a sound card
· Ask each student to say their sound from left to right
· Increase speed
· Ask children to say word
· Wonderful Wands
· Use wand instead of ‘phonics finger’
· Chunk it
· Ask children to decode then blend small chunks of a word (e.g., consonant cluster, CVC chunk) and then blend chunks together

	Prompts

	· Listen to me, I say the sounds in the word, then I blend them together. You try.
· You need to read how you speak – we don’t say look at the /c/ /l/ /o/ /c/ do we?
· You said the sounds, now push them together.

	Potential Causes

	The student may not know that they are expected to blend sounds together. Therefore, we must make sure that we always have this expectation.
The student may have a specific blending problem and thus avoid blending when possible – check if the student can orally blend. If they cannot blend, see the activities in the next section.



Accurate decoding, but inaccurate blending
	Teaching Techniques

	If the student is struggling to blend, first look at the word:
· Does it have two or more syllables?
· If so it may be a memory issue. Teaching the student to chunk may thus be an effective technique
· You can do this by hiding part of the word, splitting the word up using marks, or looking for smaller words in the text. 
· Other strategies are available, but try to use strategies that do not require any special equipment that the student may not have when reading on their own.
· Does it have consonant clusters?
· If so it may be effective to teach the student to blend these first
· Is it a simple CVC word?
· If so the student may have a specific blending issue and require additional oral blending activities.
· First, check if the student can hear individual sounds in a word – ask them to segment. If they cannot work on segmentation.
· Next, check if the student can orally blend sounds. If they cannot, first model blending, then give the student some simple words to blend.

	Prompts

	· Try splitting the word up into smaller bits
· 

	Potential Causes

	



Difficulty Blending Tricky Words
	Teaching Techniques and Prompts

	Reading Rules…
If your student can decode and blend, but is struggling with irregular words, explain the rules of reading – i.e., reading is tricky because the letters sometimes break the rules. Therefore, we have to be clever detectives and use the letters as clues to help us work out what the word is.
· The letters in words give us clues but they don’t always tell us everything. Instead we have to work out what the word is. This means checking that the word makes sense in the sentence. 
When introducing new word patterns or rules you could  try:
Adding
· adding prefixes/suffixes to a word and asking the student to read the new word
Subtracting
· taking initial or final letters away from a word to create a new word – this will help children to chunk words and use words they already know to read new words
Substituting
· If you are teaching a tricky sound or rule try to think of as many words as you can that follow the rule and ask the student to read these – e.g., this word says round. If I add a ‘g’ what does it say now, if I take the ‘gr’ away and add a ‘s’ what does it say now?
· Before you start substituting ensure that your student can construct and compare two words first – e.g., 
· Read the this word for me
· Spell this word for me
· What is the same about these two words?
· What would happen if I changed this letter to a p?
· Can you make the word X for me? 
· Can you show me the letters I would need to make the key sound?
· Do this (repeating words) until the student has picked up the letter pattern. Then ask them to produce a word using this pattern for you. Ask them which letters make the key sound you have been working on. 
· Use words that you know the student will know the meaning of whenever possible. It is always good to start with something the student knows and then build from this, this builds confidence as well as knowledge.
· Before you go back into the text, remind the student, so if you know how to read sound, it can help you to read pound. Use prompts like:
· Does it look right?
· Does it sound right?
· Does it look and sound right?
· If the student suggests a word that does not match the letter pattern, explain that we can’t use this one this time as it’s a bit different but there is no need to explain why – it could just confuse them.
· Be specific about what you want the student to do here, don’t just say “Make a new word for me”… say “This is ‘can’, how would I change it to make the word ran, man, plan…?”
Analogy
· Only teach once you know your student is attending to the whole word.
· If your student can for instance read the word stop and play, it follows that they can use this knowledge to read the word stay. 
· Ask the student to read the words they already know. Then introduce the new word, pointing out the similarities. Do you know a word that looks like this one? The more you practice this strategy the more likely it is that the student will begin to use the knowledge they already have of words when reading independently.
· Make sure the base words you know are well known to the student
· Only introduce words they are likely to encounter
· Keep things simple – you don’t want to confuse the student (many who are struggling are already likely to be confused). You’re teaching a strategy, not difficult words. Once the student has a firm grasp of the strategy they can apply it to difficult words, but they can only do this IF they understand the strategy. It is therefore best to teach a new strategy using words the student already knows how to read, and then introducing words they are unlikely to have met.
Depending on how skilled your student is you could try the following once you highlight the word that needs correcting:
· Letting the student solve the word themselves
· Prompt the word beginning or end
· Say a sound/series of sounds clearly and ask the student to show you which bit of the word makes this sound.
· Use of ‘searchlight strategies’ (cover the word with small bits of card and use word length:  What sort of word would make sense? What type of word is it? What type of word isn’t it? Are there other clues in the picture?)

	Potential Causes

	Good readers will pick up and learn to use these tools on their own. However, those who struggle may need these techniques highlighting and modelling.



Lack of Fluency
	Teaching Techniques

	· Sliding a piece of paper over the text from left to write, forcing the student to quicken their speed
· Practice a particular phrase from a repetitive book with your student until they are able to read it fluently
· There are also a range of fluency activities at the back of your packs.

You must have an expectation of fluency even at the lowest levels. If you don’t expect this the student will not expect their reading to ‘sound good’ either. 

	Prompts

	Your student is blending and recognising high frequency words, but has no fluency. Try prompts like:
· Make it sound like you are talking (we should read like we speak)
· Make it sound like a story you would love to listen to
· Are you listening to yourself? Did it sound good?

	Potential Causes

	Student has not yet mastered the HFW and blending needed for fluency
The text is too difficult
Student is unaware that they should be reading fluently – too focused on word by word reading
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If you find that the student is experiencing fluency difficulties, first look at your summary sheet and think about why. In addressing difficulties with reading fluency you may want to use some ideas of your own based on the resources available in your school and some of the general strategies below:

	All of the above will support fluency, such that if students are motivated to read and so reading more texts they will have more opportunities to practice skills and so become fluent

	Regular opportunities for students to rehearse texts with a purpose (e.g. practicing for a performance, being  involved in a play, poetry slam)

	Students are encouraged to use phonics skills when reading to check that the word matches the graphemes.

	Students are encourages to check what they are reading makes sense and that they understand the text (e.g. ask themselves does that sound right, is that the correct pronunciation of a word). When this is not the case students are encouraged to re-read the text and self-correct.

	Students are encouraged to think about the layout, word and sentence choices of a text and how this adds to their understanding.

	All staff establish an expectation that where fluency has been affected by decoding/self-correction students will re-read the sentence to support understanding.

	All staff establish an expectation that we read for meaning by asking students questions about student understanding.

	Adults prompt consideration of reading accuracy through questioning rather than identifying the mis-read word.
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If you find that the student is experiencing comprehension difficulties, first look at your summary sheet and think about why this may be, e.g.
· Difficulty generating inferences
· Difficulty activating background knowledge
In addressing comprehension difficulties, please determine which type of error was most common and then try out some of the associated strategies and prompts (you may also have games and ideas of your own you could implement). If the student’s comprehension does not develop after the implementation of some of the general strategies you may need to implement one of the small group or one-to-one specific interventions: 

	
	General Strategies
	Specific Strategies

	Vocabulary
	Adults support students to determine word meaning using clues in the text.
	Reading for meaning –suitable for Year 4. 3 x30minutes a week for 20 weeks. Delivered in pairs of 1:1 – particularly for vocabulary

	Strategies to support activation of background knowledge

	Before reading adults encourage activation on background knowledge around the topic of the text through sharing their own experiences, whole class discussion, video clips, imagines, providing real-life experiences (e.g. tasting food).
	

	
	Whilst reading, adults pause and ask about or explain the thoughts feelings and actions of particular characters, how they know this (e.g. what are the clues in the text) and why this may be the case (based on own experience). 
	

	
	Adults ask questions that encourage activation of background knowledge and links between the text (e.g. how does this text build on what you already know?).
	

	
	Regular opportunities for project-based reading activities in which there is a clear purpose for reading, research and the need to elaborate on the text and so activate background knowledge (e.g. develop a treasure chest with artefacts from a particular historical era, develop a leaflet for parents or young students, and develop a game).
	

	
	Opportunities for activities that promote activation of background knowledge (e.g. character profiles, diaries, recounts from different perspectives, acting out chunks of a text, interview characters, hot seating, drama, freeze frame activities, role play (e.g. changing one event and seeing how this changes the story, emotions of characters). This will support students to take on the perspective of the characters and so activate background knowledge needed for emotional, motivational and predictive inferences.
	

	
	Adults encourage students to visual the text they are reading by activating their background knowledge and drawing on all 5 senses. Adults may need to support students to develop the vocabulary necessary to describe different sensory experiences.
	

	Strategies to support inference generation
	Whilst reading, adults pause and ask about or explain the thoughts feelings and actions of particular characters, how they know this (e.g. what are the clues in the text) and why this may be the case (based on own experience). 
	Inference Training – suitable for Years 2-6. 2 x 20-45 minute sessions each week for 3-6 weeks. Delivered to a group. – Strong evidence base, particularly for poor comprehenders.


	
	Adults ask questions that encourage activation of background knowledge and links between the text (e.g. how does this text build on what you already know?).
	

	
	Opportunities for activities that promote activation of background knowledge (e.g. character profiles, diaries, recounts from different perspectives, acting out chunks of a text, interview characters, hot seating, drama, freeze frame activities, role play (e.g. changing one event and seeing how this changes the story, emotions of characters)). This will support students to take on the perspective of the characters and so activate background knowledge needed for emotional, motivational and predictive inferences.
	

	
	Adults encourage students to visual the text they are reading by activating their background knowledge and drawing on all 5 senses. Adults may need to support students to develop the vocabulary necessary to describe different sensory experiences.
	

	
	Adults support students to determine word meaning using clues in the text.
	

	
	Students know that the text is unlikely to tell them everything and so they will need to ‘pad it out’.
	

	
	Opportunities to develop oral language skills outside of reading tasks (e.g. CSI day and/or treasure hunts with clues  to develop inference generation)
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If you find that the student is experiencing executive function difficulties, this could impact on their reading, particularly planning and self-reflection. In addressing these difficulties you may want to use some ideas of your own based on the resources available in your school and some of the general strategies below: 

	Students are encouraged to use phonics skills when reading to check that the word matches the graphemes.

	Students are encouraged to check what they are reading makes sense and that they understand the text (e.g. ask themselves does that sound right, is that the correct pronunciation of a word). When this is not the case students are encouraged to re-read the text and self-correct.

	Students are encouraged to think about the layout, word and sentence choices of a text and how this adds to their understanding.

	All staff establish an expectation that where fluency has been affected by decoding/self-correction students will re-read the sentence to support understanding.

	All staff establish an expectation that we read for meaning by asking students questions about student understanding.

	Adults prompt consideration of reading accuracy through questioning rather than identifying the mis-read word.

	To support student’s ability to ask questions of themselves whilst reading, there are opportunities for students to do this when not reading (e.g. creating quizzes for other students, hot seating).

	Students are encouraged to reflect on their reading experiences by asking themselves questions (e.g. what did I like about this text? What was my favourite part? Who was my favourite character? Why? What do I want to read next? Would I read another book by this author?)
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Aim to support the student to realise that they have all of the tools they need to read a book. They don’t need to wait for your help, they can work out those tricky words all on their own. This is really important as it means students’ confidence will increase. It also means they will be more likely to pick up a book and read it on their own – we need to get those 10,000 hours of practice in wherever we can!
You will see instances of strategic independent reading in lots of different tasks, remember to praise this (e.g., I love the way you…). Below are a list of the independent behaviours we want to encourage and the techniques we can use to promote them.
	Behaviour
	Teaching Techniques

	Self-Monitoring
A good reader does this all of the time, so we want to encourage our children to do it whenever we can.


	Ask questions about how and why the student has done something, e.g.:
· Which was the trickiest word? How did you work out what it said?
· Was that sentence OK?
· Why did you stop reading?
· What did you notice about your reading?
· Does that word sound right?
· Does that word look right (if that are saying sad for bad for instance)
· Does that word make sense?
· Did that sentence make sense?
· Does that sentence match the picture?
Remember to praise any attempts at self-monitoring, e.g.:
· You tried to work out that word on your own. That was really good…
· I loved the way that you checked that the word made sense in the sentence by reading it again.
If your student has another go at a word or sentence as them to compare their attempts, e.g.:
· Which word do you think is right?
· Which word are you going to use?
· How did you know which was the correct word?
As your student becomes more comfortable with self-monitoring your prompts can become less specific, e.g.:
· Try that bit again
When you say this, say it in a way that shows the student that you know they can solve the ‘tricky’ bit themselves.

	Cross-Checking
Cross-checking is where the student checks one kind of information against the other.
There aren’t any explicit behaviours to observe here, you will just get a feel for whether or not your student is doing this.
It is most obvious when the student is unsure or unhappy with a word and so uses clues in the book to guide their decision.
Behaviours that are indicative of cross-checking:
· Student realises they have run out of words
· Student looks at the letters in the word and decides that it is not correct
· Incorrect response followed by another attempt
· Incorrect word followed by the student repeating the whole sentence to see if the word fits
· Incorrect response followed by a comment to themselves like “No that’s not right”
	Encourage the student to check different kinds of information themselves using prompts like:
· Check it
· Does that make sense?
· Does the word you said look like the word on the page?
· It could be X, but look at…
· What could it be?
· What else could it be?
· Does it look right?
· Does it sound right?
· Can we say it that way?
· Try it again and think about what would make sense…
· Try it again and think about what would sound right…
· Look for something that could help you
· What can you see that might help?
· Could it be this word or this word or this word – student should make decision using letter knowledge
When you think the student has been cross-checking ask them questions like:
· How did you know it said X?
· How could I check that?
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Reading
	Intervention
	Who it is for
	What it targets & evidence base

	Academy of Reading 

Academy of Reading online link

	Suitable for Years 3 – 6. Length of sessions may vary. 
Need a computer and supervising adult
	Reading fluency (also has elements to support many components of reading).  

	AcceleRead

Acceleread-accelewrite online link

	Small group or one-to-one suitable for years 2-6. 20 minutes a day for 4 weeks. Need a computer and supervising adult. 
	Decoding.  Evidence to support from several studies, for students with low attainment.

	Better Reading Support Partners

Better-reading-support-partners online link


	Suitable for Years 1-6. 3x20minutes a week for 14-15 weeks. Need a teaching assistant to provide 1:1 support. – encourages role of parents.
	Reading motivation; reading accuracy; comprehension. Strong evaluation, supported reading accuracy.

	Boosting Reading 

Boost reading online link

	Suitable for Years 1-6. 2 or 3 x 15 minute sessions a week for 10/17 weeks. One to one
	Reading motivation and comprehension.

	Catch Up Literacy 

www.catchup.org

	Suitable for Years 2-6.  2 x 15 minute sessions a week, one to one
	Decoding.  
Good evidence base

	Easyread 

www.EasyreadSystem.com
	Suitable for Year 3 and 4. Up to 90x 5-15minutes a day for 8-16 weeks. Need a computer, delivered 1:1
	Decoding develops application of phonics. Good evidence base

	Paired Reading

Paired reading online link

Please speak to you link EP


	Suitable for Years 1-6. Session times will vary, intervention should last around 9 weeks. 1:1 but can be delivered by other students –
	Reading accuracy; comprehension; motivation.

	Precision Teaching

Please speak to you link EP
	Suitable for Years 1-6. 1*5-10 minute sessions a day for a variable amount of weeks. Delivered 1:1
	Reading motivation; accuracy; decoding

	Reading Recovery

reading recovery online link
	Suitable for Years 1-2. 30 minutes a day for 12-20 weeks. Delivered 1:1 by trained teacher. 
	Decoding and writing composition. 
Strong evidence base for accuracy and comprehension.

	Reciprocal Reading

reciprocal reading online link


	Suitable for Years 5 and 6. 2 sessions a week for 10 weeks. Delivered to a group. 
	Emerging evidence for supporting reading comprehension

	Sound Training (now Lexonik)


https://www.lexonik.co.uk/



	Suitable for Years 3 – 6. 1 x45 minutes per week for 8 weeks. Delivered to group. 
	Decoding

	Switch-on Reading 

http://switch-onliteracy.co.uk/

	Suitable for Years 1-6. 20 minutes a day for 10-12 weeks.
	Decoding and spelling. 
Gains but not ‘catching up’ –

	Wordshark 

www.wordshark.co.uk

	suitable for Years 2 – 6 with one to one support
	Support spelling, reading and motivation.



Writing
	Intervention
	Who it is for
	What it targets & evidence base

	AcceleWrite 

Acceleread-accelewrite online link

	Suitable for years 2-6. 20 minutes a day for 8 weeks. Need a computer and supervising adult. 
	Spelling. Support from several studies for students with low attainment.

	ARROW 

arrow online link

	Suitable for Years 1 -6. 60minutes a day for 1 and a half weeks. Need a computer and supervising adult.
	Spelling

	Cued Spelling

cued spelling online link

	Suitable for Year 2 – Year 6. 3x15minutes a week for 6-8 weeks. 1:1
	Spelling. Not many published studies, therefore difficult to evaluate

	Paired Writing


paired writing online link

	suitable for year 4 and year 6, lasts 6-8 weeks, session frequency will vary from pair to pair, delivered one to one but can be supported by an older and/or more able student rather than a staff member
	Writing motivation and writing composition

	Sound Check 

Sound check online link

	Suitable for Year 2. 2 sessions a week for 20 weeks. Delivered to group by trained specialist.
	Reading and spelling.

	Switch-on Reading 

http://switch-onliteracy.co.uk/

	Suitable for Years 1-6. 20 minutes a day for 10-12 weeks.
	Decoding and spelling.  Gains but not ‘catching up’ or accelerating progress.  

	The Complete Spelling Programme 

complete spelling online link
	Suitable for Years 1-6. 2 x30 minutes a week for 12 or 25 weeks. Delivered to a group and 1:1 
	Spelling.  Some strong evidence

	Wordshark  

www.wordshark.co.uk

	suitable for Years 2 – 6
	Spelling, reading and motivation.

	Write Away Together  

write away together online link

	Suitable for Years 2-6, lasts approximately 12 weeks with 2 x 20 minute sessions a week. Delivered 1:1 by a trained adult.
	Writing Motivation; Writing composition






[bookmark: _WRITING_INTERVENTIONS][bookmark: _Toc48143184][bookmark: _Toc96598759]Strategies to support Writing Motivation
If you find that the student is not motivated to write, first look at your summary sheet and think about why the student may not be motivated to write e.g.
· Do they have unrealistic expectations of what it means to be a good writer?
· Do they write for a range of reasons?
In addressing the lack of writing motivation you may want to use some of the ideas the student suggested, some ideas of your own based on the resources available in your school, and some of the general strategies below: 

	Students have a range of opportunities to write with different materials.

	Students have a range of opportunities to write within a range of genres.

	Students have opportunities to write about topics of interest to them.

	Writing is celebrated, such that work is displayed in classrooms and across the school.

	There are opportunities to share writing with the class, across classes and with the whole school.

	Students are supported to think about their writing goals – i.e. to think about their purpose for writing (e.g. entertainment, share information) and so the type of approach they might take.

	There are whole-school initiatives to support writing motivation and engagement (e.g. poetry slams, writing competitions)

	Staff model writing engagement and enjoyment (e.g. sharing what they are writing with students)

	Regular trips to local library

	Writing engagement and enjoyment is celebrated (e.g. awards in assembly)

	Students are given opportunities to express their ideas through a range of mediums (e.g. drawing, puppets, picture cards, story board, verbal retellings, writing, making a video)

	Students have regular opportunities to write for a variety of purposes (e.g. entertainment, create instructions for a favourite game, write a recipe for others to follow). These should be matched to student interest wherever possible.



If the student’s writing motivation does not develop after the implementation of some of the above strategies you may need to implement one of the small group or one-to-one interventions below:
· Paired Writing, suitable for year 4 and year 6, lasts 6-8 weeks, session frequency will vary from pair to pair, delivered one to one but can be supported by an older and/or more able student rather than a staff member
· Write Away Together – suitable for Years 2-6, lasts approximately 12 weeks with 2 x 20 minute sessions a week. Delivered 1:1 by a trained adult.

If the student is still struggling to make progress you may want to contact the educational psychology or learning support teams.
[bookmark: _Toc48143185][bookmark: _Toc96598760]Strategies to support spelling
If you find that the student is experiencing spelling difficulties, first look at your summary sheet and think about why this may be e.g.
· Student has not yet acquired sound-to-letter pairings
· Student is using a phonics strategy only, even for irregular words
In addressing the spelling difficulties please determine which type of error was most common and then try out some of the associated strategies and prompts (you may also have games and ideas of your own you could implement):

	Student is still in the logographic stage of spelling.
	· Assess phonological awareness and implement strategies as appropriate.
· Ensure child is exposed to a range of texts – some of the pre-reading strategies may be helpful in drawing the student’s attention to what a word is and the letters within it.
· Assess sound-to-letter knowledge and begin teaching those sound-to-letter pairings the child is yet to acquire. Precision teaching may be a useful approach here.

	Student is primarily using a visual strategy to spell words.
	· Assess phonological awareness and implement strategies as appropriate.

	Student’s includes all of the letters in a word but these are not in the correct order
	· Support whole word recognition of high frequency words using an approach such as precision teaching.

	Student’s spellings are largely correct, unless the word is irregular
	· Support whole word recognition of high frequency words using an approach such as precision teaching.
· Encourage student to read more widely in order to expose them to irregular spelling patterns.



If the student’s spelling does not develop after the implementation of some of the above strategies you may need to implement one of the small group or one-to-one interventions below:
· ARROW – suitable for Years 1 -6. 60minutes a day for 1 and a half weeks. Need a computer and supervising adult
· AcceleWrite – suitable for years 2-6. 20 minutes a day for 8 weeks. Need a computer and supervising adult. Support from several studies for students with low attainment.
· Cued Spelling – suitable for Year 2 – Year 6. 3x15minutes a week for 6-8 weeks. 1:1 – few published studies
· Sound Check – suitable for Year 2. 2 sessions a week for 20 weeks. Delivered to group by trained specialist. – supports reading and spelling.
· Switch-on Reading – Suitable for Years 1-6. 20 minutes a day for 10-12 weeks. Gains but not ‘catching up’ – decoding and spelling.
· The Complete Spelling Programme – Suitable for Years 1-6. 2 x30 minutes a week for 12 or 25 weeks. Delivered to a group and 1:1 – some strong evidence
· Wordshark – suitable for Years 2 – 6 – some profess. Support spelling, reading and motivation. 

If the student is still struggling to make progress you may want to contact the educational psychology or learning support teams.

[bookmark: _Toc48143186][bookmark: _Toc96598761]Strategies to support handwriting
If you find that the student is experiencing handwriting difficulties, first look at your summary sheet and think about why this may be, e.g.
· Lack of spaces
· Inconsistent letter size
In addressing handwriting difficulties, please determine which type of error was most common and then try out some of the associated strategies and prompts (you may also have games and ideas of your own you could implement). 

	Ensure students consistently look at letters from left-to-right

	Provide students with regular opportunities to mark make, practice their handwriting using different mediums

	Staff to model and provide examples of the handwriting they would like to see

	Students to be provided with a ‘space marker’ e.g. a finger, superhero

	Provide regular opportunities to engage in activities designed to promote fine motor skills such as dough disco

	To help cue students into the correct formation of the letters, having them practice writing letters on highlighted paper and/or using the highlighted paper [image: https://www.assoc-amazon.com/e/ir?t=maketcom-20&l=as2&o=1&a=B005P3LQGO]for writing assignments can be beneficial.

	Staff to provide regular reminders, prompts and praise about letter size and other features of handwriting

	Check motor and co-ordination skills using assessment XX




[bookmark: _Toc48143187][bookmark: _Toc96598762]Strategies to support writing composition
If you find that the student is experiencing composition difficulties, first look at your summary sheet and think about why this may be, e.g.
· Difficulty generating ideas
· Difficulty creating coherence
In addressing composition difficulties, please determine which type of error was most common and then try out some of the associated strategies and prompts (you may also have games and ideas of your own you could implement). 

	Supporting Vocabulary
	· Pre-learning activities to support introduction of new vocabulary students may want to use in their writing.
· New vocabulary to be introduced through experiential learning whenever possible (e.g. bring the fruit in for the students to see, feel, smell and taste).
· Writing sessions to begin by students sharing interesting words they might use in their writing – adults to write these words in the word bank, using visuals to support where possible

	Idea development
	· Writing sessions to begin with pair or small group discussion to enable sharing of ideas.
· Students to be given time to generate ideas before writing.
· Students encouraged to draw upon own lives and experiences to think of ideas.
· Adults to provide writing experiences that are paired with real-life experiences wherever possible (e.g. trip to the park, followed by writing of this)

	Coherence
	· Students to be provided with examples of ‘finished’ sentences and paragraphs so they can see how these go together.
· Staff to encourage students to read their work back to see if it makes sense. 
· Staff to consider approaches such as colourful semantics.
· Staff to model appropriate grammar
· Staff to encourage students to read their work back to see if it ‘sounds right’.

	Organisation
	· Staff to provide students with a word bank of connectives.
· Staff to model using connectives in their own speech and writing.
· Staff to encourage students to read their work back as a whole to see if it makes sense.
· Staff to encourage student to note down any links between ideas on their plan
· Students to be given a range of ways of organising their ideas (e.g. mind map, comic strip)
· Students to be given opportunities to sequence stories and ideas.



If the student’s composition does not develop after the implementation of some of the general strategies you may need to implement one of the small group or one-to-one specific interventions: 
· Paired Writing, suitable for year 4 and year 6, lasts 6-8 weeks, session frequency will vary from pair to pair, delivered one to one but can be supported by an older and/or more able student rather than a staff member
· Reading Recovery (may be particularly helpful for students experiencing vocabulary difficulties) – for students in Year 1 and 2, lasts between 12 and 20 weeks with daily sessions of 30minutes. Delivered 1:1 by a teacher.
· Write Away Together – suitable for Years 2-6, lasts approximately 12 weeks with 2 x 20 minute sessions a week. Delivered 1:1 by a trained adult.

[bookmark: _Toc48143188][bookmark: _Toc96598763]Strategies to support planning and editing
If you find that the student is experiencing planning and editing difficulties, first look at your summary sheet and think about why this may be, e.g.
· Lack of opportunities to use writing frames
· Not creating a plan
· Not engaging in self-checking behaviours as reading
· Lack of opportunities to write for different purposes

In addressing planning and editing difficulties, please determine which type of error was most common and then try out some of the associated strategies and prompts (you may also have games and ideas of your own you could implement):
· Encourage students to make a plan using a range of methods to organise their ideas (e.g. mind map, comic strip)
· Staff to model making and using a plan to students
· Encourage students to use their plan (e.g. referring them back to it, asking if what they have written is similar to what was in their plan)
· Support the student’s reading comprehension using strategies from section XX
· Reduce demands on executive functions using strategies from section XX
· Encourage students to engage in self-correction whilst writing using prompts such as ‘does your sentence make sense’ ‘does that sentence sound right’ ‘do those sentences go together’ ‘does that word look right’ etc.

If the student’s composition does not develop after the implementation of some of the general strategies you may need to implement one of the small group or one-to-one specific interventions: 
· Paired Writing, suitable for year 4 and year 6, lasts 6-8 weeks, session frequency will vary from pair to pair, delivered one to one but can be supported by an older and/or more able student rather than a staff member
· Write Away Together – suitable for Years 2-6, lasts approximately 12 weeks with 2 x 20 minute sessions a week. Delivered 1:1 by a trained adult.
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