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	Assessment 
	What is it?
	How it works
	What can it tell you

	Decoding Skills Assessment
	A reading assessment to identify word-reading difficulties.  The assessment records reading behaviours (i.e. errors, additions) and time.
	A member of the young person’s teaching team reads the scripted instructions to the young person. The adult has a copy of the text the young person is reading and marks the young person’s reading errors down as the young person reads. 
	Ascertain if the young person’s reading difficulty is with decoding and/or reading fluency.



Instructions
1. Select the text you want the young person to read. Select something from their current book band that will take the young person around 3 minutes to read.  The child should NOT have read the text previously.  
2. Photocopy the text in the book to create a second copy you can write on.
3. Find a quiet space to work with the young person. Give them the text and say:

“I would like you to read this text out loud to me. If you come to a word you don’t know, try your best to read it by using any strategies you know. If you really don’t know it, it’s ok to miss it out and we can have a look at it at the end. I’m going to time you but there’s no need to rush. Just read at your normal reading speed. Whenever you’re ready to go start reading.”

4. When the young person starts reading, start timing them. As the young person is reading you will need to keep a running record of what they are saying. 
5. When the young person has finished, stop timing them and record how long they took to read the text. 

How to do a Running Record
There are lots of ways to do a running record and how you decide to record errors may depend on personal preference and/or running records you already do in school. 
When keeping a running record the aim is to record the errors the young person makes as this will help you to understand more about any word reading difficulties they may experience. Here’s an example of how you could record errors:
· If the young person makes an error, cross out the word and write the word the young person said above it:
· If the young person makes an error but then corrects themselves, write SC for self-correction above the word.
· If the young person misses a word out cross the word out
· If the young person adds a word in show this, e.g.
      red
The ^   cat ran over the road.

Some people find it easier to digitally record the child so they can play the recording back later and identify errors this way.

	Analysing Decoding Difficulties

	Name:
	DOB
	Class:

	School:
	Date:
	Assessor:

	Reading Fluency Analysis

	Time Taken (in seconds):
	


	Number of words read correctly:
	


	Number of words read per minute:
(Words read correctly x 60 = time taken in seconds)
	

	Is the young person experiencing FLUENCY difficulties?

	Yes/No

	(Children should be reading at least one word per second or 60 words per minute to be classified as a fluent reader.) If it appears that the young person is experiencing fluency difficulties please see the ‘strategies to support reading fluency’ section of the reading interventions pack.



	Decoding Analysis

	In this section you need to think about the type of errors the child has made so that you can implement strategies based on the specific decoding difficulties the child is experiencing.

	Did the young person make letter-to-sound errors?
	Yes/No

	This is where the young person incorrectly recognises a letter (or group of letters) – e.g. they say /sh/ when they read ‘ch’. If yes, this suggests that the child does not yet have solid LETTER-TO-SOUND KNOWLEDGE. You should use your phonics assessment to identify any gaps in letter to sound knowledge. Also, please see the ‘Letter Reversal’ and ‘Letter confusion’ ‘strategies to support students experiencing decoding difficulties’ section of the reading interventions pack.

	Did the young person make blending errors?
	Yes/No

	This is where the young person sounds the word out correctly but then adds/removes/changes one or more of the sounds when they blend the sounds together - e.g., they sounded the word bench out as /b/ /e/ /n/ /ch/ but then said ‘ben’. If yes, this suggests that the young person may be experiencing underlying difficulties with PHONOLOGICAL AWARENESS. You can explore this further using the phonological awareness assessment. Also, please see the ‘Accurate decoding, but not blending’ ‘Accurate decoding, but inaccurate blending’ and ‘Difficulty Blending Tricky Words’ tables in the ‘strategies to support students experiencing decoding difficulties’ section of the reading interventions pack.

	Did the young person make word confusion errors?
	Yes/No

	This is where the young person replaces one word with another – e.g. they read ‘there’ as ‘they’. If yes, this suggests that the young person may need to revisit the words we teach by SIGHT (you might call these high frequency words or tricky words in your school). Please see the ‘Failure to recognise high frequency words (HFW)’ and ‘Substitution of Words’ tables in the ‘strategies to support students experiencing decoding difficulties’ section of the reading interventions pack.

	Did the young person make word omission errors?
	Yes/No

	This is where the young person misses out a word whilst they’re reading. If yes, this suggests the child may have missed the word out because they DO NOT KNOW how to pronounce it or even approach it. Alternatively, they may have missed out the word because they are looking too far ahead. Please see the ‘Word Omissions’ table in the ‘strategies to support students experiencing decoding difficulties’ section of the reading interventions pack.

	Did the young person make word addition errors?
	Yes/No

	This is where the young person adds in a word whilst they’re reading. If yes, this suggests that the child may be using the pictures to guide their interpretation of the text instead of reading each word or they may be GUESSING WORDS and phrases based on their language skills. Please see the ‘Word Additions’ table in the ‘strategies to support students experiencing decoding difficulties’ section of the reading interventions pack.
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