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Purpose of Toolkit[image: ]


 
 

 
 
 
 
	
	Function 
	Teen Development

	Prefrontal Cortex 
	Responsible for decision-making, impulse control, planning, and reasoning.
	Still maturing during adolescence, leading to riskier behaviour and less foresight.

	Limbic System

	Processes emotions and rewards.
	Develops earlier which can lead to heightened emotional responses and sensation-seeking behaviour.

	Synaptic Pruning

	Elimination of unused neural connections to increase brain efficiency
	“Use it or lose it” principle—skills and habits practiced during adolescence are reinforced.

	Myelination

	Insulation of neural pathways with myelin to speed up communication.
	Improves cognitive processing and coordination over time
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Further reading:
Brainstorm by Daniel J. Siegel | Waterstones
Inventing Ourselves
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Identifying and supporting children and young people with social, emotional and mental health needs: a rapid evidence review Research report September 2025DfE: Identifying and supporting children and young people with social, emotional and mental health needs: a rapid evidence review.
Research report September 2025
SEMH Research


The difficulty in providing an absolute definition of SEMH needs is reflective of the diverse range of issues relating to presentation, assessment and prevention. SEMH Definition

With consideration of existing research we have devised the following as a way of conceptualising SEMH needs for the purposes of this toolkit:
	[bookmark: _Hlk199233048]Social

	Social development refers to how well you interact with others and form meaningful relationships.

	
	Communication Skills: Being able to express yourself clearly and listen to others.

	
	Friendships: Building and maintaining positive relationships with peers.

	
	Teamwork: Working well with others in group settings.

	
	Conflict Resolution: Handling disagreements in a healthy and constructive way.

	[bookmark: _Hlk199234456]Emotional
	Emotional development is about understanding and managing your feelings. 

	
	Self-Awareness: Recognising your own emotions and how they affect your behaviour.

	
	Self-Regulation: Being able to control your emotions and reactions, especially in stressful situations.

	
	Empathy: Understanding and sharing the feelings of others.

	
	Coping Skills: Finding healthy ways to deal with stress, sadness, or anger

	[bookmark: _Hlk199235291]Mental Health (Wellbeing)

	Wellbeing  involves your overall psychological well-being

	
	Cognitive Functioning: How well you think, learn, and remember.

	
	Resilience: Your ability to bounce back from setbacks and challenges.








Eight principles to promoting a whole school or college approach to mental health and wellbeing audit (DfE Promoting children and young people’s mental health and wellbeing. A whole school or college approach, Sept 2021). Online audit nationalwsa.comSEMH Universal Provision
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1.Leadership and Management
2.Curriculum and Teaching to Promote Resilience
3.Student Voice
4.School Staff
5.Parents and Carers
6.Recognising Mental Health Needs
7.Ethos and environment
8.Targeted Support

	Social

	Social development refers to how well you interact with others and form meaningful relationships.

	
	Communication Skills: Being able to express yourself clearly and listen to others.

	
	Friendships: Building and maintaining positive relationships with peers.

	
	Teamwork: Working well with others in group settings.

	
	Conflict Resolution: Handling disagreements in a healthy and constructive way.


Social Development



· Student Assessment
· Student Questionnaire


· Sort Card Alternative
· 
Support with analysing the data
· Scenario Assessment
· Support with analysing the data 


· School Staff Assessment
· 
Short Questionnaire 
· Home Assessment
· Questionnaire covering all areas of SEMH   
Intervention / Strategies
Universal: 
· 
Restorative Conversations
· Comic Strip conversations
· Circle time
· Co-operative Learning
· Peer mentoring
Targeted: 
· TalkAbout Social Communication intervention The Talkabout resources - TASS
· FRIENDS resilience programme Friends Resilience
Emotional Development

	Emotional
	Emotional development is about understanding and managing your feelings. 

	
	Self-Awareness: Recognising your own emotions and how they affect your behaviour.

	
	Self-Regulation: Being able to control your emotions and reactions, especially in stressful situations.

	
	Empathy: Understanding and sharing the feelings of others.

	
	Coping Skills: Finding healthy ways to deal with stress, sadness, or anger




· Student Assessment
· 
Card sort activity
· Staff Assessment
· Functional Behavioural Analysis                    
· 
Home Assessment
· Questionnaire covering all areas of SEMH 
Intervention: 
Universal: 
· 

Emotion coaching 
· Key adult check-in
· Relationship approaches
Targeted: 
· SEAL resources SEAL+intro+booklet_Redacted.pdf
· CBT-based interventions: 
· Think Good, Feel Good Think Good - Feel Good : A Cognitive Behaviour Therapy Workbook for Children and Young People 
· Homunculi (PDF) The Homunculi: a flexible CBT approach to social and emotional wellbeing in children and adolescents on the autism spectrum
· Feelings Detectives Introduction to Feelings Detectives — Feelings Casefiles
· ELSA educational-psychology-service-brochure.pdf
 
	Mental Health (Wellbeing)

	Mental health and wellbeing  involves your overall psychological well-being

	
	Cognitive Functioning: How well you think, learn, and remember.

	
	Resilience: Your ability to bounce back from setbacks and challenges.


Mental Health


· Student Assessment: 
· Anna Freud Resilience Survey Student Resilience Survey
· 


Home Assessment/ Consultation.
· Risk and Protective Factors 

Intervention
· Universal 
· Senior Mental Health Leads (see MHST)
· Trauma informed training (Can be provided by EPS and MHST)
· Mentally Healthy Schools Anna Freud Toolkit for schools and colleges : Mentally Healthy Schools
· Supervision for staff educational-psychology-service-brochure.pdf
· Peer Support Programme Peer Support Programmes for Mental Wellbeing in Schools & Colleges | Anna Freud
· Targeted: MHST (see signposting)


	Child/Young Person’s Name:
	
	School:
	

	Age:
	
	Staff Name(s):
	

	Class:
	
	Role(s):
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	Universal Provision 
What have you implemented for universal provision for SEMH needs?  

	




	SEMH Focus and Assessments undertaken


	Summary of Analysis
Eg Strengths
Needs
Hypothesis?
	Actions/strategies/quick wins
	Date to Action
	Date to Review
	Rate Effectiveness
0=no impact
5=full impact
	Comments on Progress
Has the concern lessened/resolved/ongoing?
What are our next steps?
Why do we think this progress has or has not been made?

	 
	
	
	
	
	
	





Signposting

	Social
	Healthy Relationships
	Act On It Now ;Relationships | Health for Teens

	
	CSE
	Child Sexual Exploitation & How to Keep Your Child Safe | NSPCC

	
	Online Safety
	Keeping children safe online | NSPCC

	Emotional
	Educational Psychology Service
	educational-psychology-service-brochure.pdf

	
	Free Resources
	https://www.socialworkerstoolbox.com/emotional-well-being-pack-for-ages-13-18/ Emotion Exploration Worksheets for Teens | Therapist Aid

	
	Reading list
	Books on wellbeing for teens | BookTrust

	Mental health
	NottAlone Website
	Mental Health Support | NottAlone - Supporting Your Child

	
	Mental Health Support Team
	

	
	Mental Health services
	nottingham-city-mental-health-services.pdf

	
	Student focused apps
	Home page - Mindamigo; The Mix






Emotional Development


Hormone changes flutuating emotions


Exploration of identity


More self conscious






Cognitive Development


Can think deeper and more abstractly


More risk taking and less impulse contol


Moral reasoning develops



Social Development


Peers become central


Seeking autonomy


Relationships become deeper
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Purpose of Toolkit  
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Supporting Children with SEMH Needs

Identification Tools

- Structured observations help identify needs and monitor progress.
- Teacher nomination s useful but less accurate than structured tools.

- Questionnaires like the Strengths and Difficulties Questionnaire (SDQ) are effective for screening
ADHD and mental health.

Assessment Strategies

- Use multiple informants (parents, teachers, pupils) for a holistic view.
- Interpret screening tools cautiously; avoid using them for diagnosis.

- Focus on identifying areas of need that impact academic performance.

Support Approaches

- Whole-school strategies like token economies and check-in/check-out systems are effective with
strong leadership.

- Classroom strategies include targeted praise, rewards, choice in instruction, and hands-on
activities.

- A positive school climate fosters inclusion and engagement.
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[bookmark: _Hlk204692046]SEMH Domain – Social Development Pupil Assessment

		Assessment name

		What is it?

		How it works

		What can it tell you



		Social Development Pupil Assessment

		A questionnaire to explore CYP views on their social communication, friendships, teamwork and conflict resolution skills. 

		The questionnaire is completed by the Child/ Young Person (CYP) and supported by a key adult.

		The questionnaire explores CYPs perception of their social skills leading to a discussion around areas for development and changes that school staff can make to support. 





		Social



		Social health refers to how well you interact with others and form meaningful relationships.



		

		Communication Skills: Being able to express yourself clearly and listen to others.



		

		Friendships: Building and maintaining positive relationships with peers.



		

		Teamwork: Working well with others in group settings.



		

		Conflict Resolution: Handling disagreements in a healthy and constructive way.





















Put a tick in the box that you feel most accurately reflects you and your experiences and feelings at school.  

Communication Skills

		       

		Strongly 

Agree 

[image: ]

		Agree 



   [image: ]

		Uncertain

  

[image: ]

		Disagree

  

[image: ]

		Strongly Disagree 

[image: ]

		Comments 

Tell us more if you want to 



		I am comfortable to make eye contact when speaking or listening.

		 

		 

		 

		 

		 

		 



		I feel comfortable to listen to others without interrupting.

		 

		 

		 

		 

		 

		 



		I feel that I can express my thoughts clearly.

		 

		 

		 

		 

		 

		 



		I feel confident that I use body language appropriately.

		 

		 

		 

		 

		 

		 



		I feel comfortable to start, maintain, and end a conversation with others.

		 

		 

		 

		 

		 

		 



		

		 

		 

		 

		 

		 

		 





 

Relationships with other students/peers 

		       

		Strongly 

Agree 

[image: ]

		Agree 
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		Uncertain 
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		Disagree 
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		Strongly Disagree 

[image: ]

		Comments 

Tell us more if you want to 



		I feel comfortable to join in with group activities and projects 

		 

		 

		 

		 

		 

		 



		I feel that I can introduce myself to new people.

		 

		 

		 

		 

		 

		 



		I feel that I can show empathy and try to understand others’ feelings.

		 

		 

		 

		 

		 

		 



		I think before I post or comment online and respect others’ privacy on social media.



		

		

		

		

		

		





 

Team work

		       

		Strongly 

Agree 

[image: ]

		Agree 
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		Uncertain 
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		Disagree 
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		Strongly Disagree 
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		Comments 

Tell us more if you want to 



		I think that I work well in a group or team.

		 

		 

		 

		 

		 

		 



		I find it easy to listen to others within a group

		

		

		

		

		

		



		I feel that I can work on a common goal 

		

		

		

		

		

		





 

Conflict Resolution 

		       

		Strongly 

Agree 

[image: ]

		Agree 



[image: ]

		Uncertain 
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		Disagree 
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		Strongly Disagree 

[image: ]

		Comments 

Tell us more if you want to 



		I respect personal space and boundaries.

		 

		 

		 

		 

		 

		 



		I can handle disagreements without arguing or fighting.

		 

		 

		 

		 

		 

		 



		I can compromise when needed.

		 

		 

		 

		 

		 

		 



		I can ask for help when I need it.

		 

		 

		 

		 

		 

		 



		I try to resolve conflicts calmly and respectfully.

		 

		 

		 

		 

		 

		 



		I know how to respond to online conflict appropriately.

		

		

		

		

		

		







 	

		[bookmark: _Hlk190093841]

		What I would like to develop

		What teachers can do



		Communication Skills: Being able to express yourself clearly and listen to others.

		

		



		Friendships: Building and maintaining positive relationships with peers.

		

		



		Teamwork: Working well with others in group settings.

		

		



		Conflict Resolution: Handling disagreements in a healthy and constructive way.

		

		







Comments and Notes 

 Include strategies, actions, quick wins and potential hypothesis









	

		Suggested strategies:



		Communication Skills

		Friendships

		Teamwork

		Conflict Resolution



		· Explicitly teach skills like active listening, eye contact and turn-taking. 

		· Rotate peer partner work regularly

		· Give specific roles in group work to give each student a clear purpose and contribution

		· Teach and model ‘I message’ statements ‘I feel__when__ because..’



		· Model these behaviours in class discussions. 

		· Give explicit praise for inclusive behaviour, kindness and collaboration. 

		· Support students to end group tasks with a reflection: what went well in our group? How did we support each other?

		· Provide opportunities to role-play safe disagreements / debates in class. 



		· Provide conversation starters in group tasks. 

		· Use ice-breakers, games to build connections in students

		· Praise students for active listening and collaboration. 

		· Provide a calming space and reflection opportunity 







 

Dr Jilly Horne, R2i Strategic Lead (2021) - Based on Research by Dr Elaine Looney ‘Exploring the evidence base: what supports successful engagement at secondary school? (2019)  

 

 

 

 

Dr Jilly Horne, R2i Strategic Lead (2021) - Based on Research by Dr Elaine Looney ‘Exploring the evidence base: what supports successful engagement at secondary school? (2019)  

 

 

 

 

Adapted by R2i Team 2025. Contact Dr Sandra Kempsell regarding creation
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Social Development Card Sort 1.pdf
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[bookmark: _Hlk204692046]SEMH Domain – Social Development Pupil Assessment

		Assessment name

		What is it?

		How it works

		What can it tell you



		Social Development 

Comic Strip activity

		An activity using an example scenario to explore CYP’s understanding of different situations, how other people might be feeling and conflict resolution skills. 

		This activity is completed by the Child/ Young Person (CYP) and supported by a key adult. The adult asks the child/young person questions about the example scenario.

		This activity explores CYPs perception of a social situation and their understanding of how other people might feel in different situations. It provides an opportunity to think about different perspectives.







		Social



		Social health refers to how well you interact with others and form meaningful relationships.



		

		Communication Skills: Being able to express yourself clearly and listen to others.



		

		Friendships: Building and maintaining positive relationships with peers.



		

		Teamwork: Working well with others in group settings.



		

		Conflict Resolution: Handling disagreements in a healthy and constructive way.





















Read the scenario together and answer questions about the scenario.



Example scenario



William was asked by his music teacher to take a drum to the other music classroom. On his way down the corridor he met Joe. Joe was on his way to get a replacement lunch ticket. It is period 4 and lunch takes place next. Joe usually gets on OK with William. They have known each other since primary school. William blocked Joe’s way and started banging the drum. Joe became angry and tried to snatch the drum off him. This disrupted Mr Smith’s drama lesson. Mr Smith gave both boys detention.

 

Questions to ask the child/young person



· What is William doing?

· What happened? What did others do?

· What do you think Joe thought when William did that?

· What do you think William thought when Joe did that?

· What do you think both boys thought when Mr Smith gave them a detention?

· How were they feeling?

· What could William and Joe have done differently?











 Considerations for analysis



		Literal Comprehension

		Assessment notes: 



		Assess whether the student understands the basic facts of the scenario.

		



		Possible strengths

		Possible areas of need

		



		Accurate recounting of events (e.g., William was asked to move the drum, Joe was getting a lunch ticket, etc.)



		Confusion about who did what, or missing key details



		



		Perspective Taking

		Assessment notes:



		Evaluate how well the student can infer thoughts and feelings of each character

		



		Possible strengths

		Possible areas of need

		



		Empathy (e.g., “Joe might have felt embarrassed or frustrated”)

Awareness of motivations (e.g., “William might have thought it was funny”)



		One-sided blame

Lack of emotional insight

Overly simplistic or judgmental views



		



		Cause and Effect Reasoning

		Assessment notes:



		Can the student foresee possible consequences in actions. 

		



		Possible strengths

		Possible areas of need

		



		Clear links between actions and outcomes (e.g., “William’s behaviour disrupted the class”)

Recognition of how small actions can escalate



		Ignoring the impact on others (e.g., Mr Smith’s lesson)

Justifying behaviour without reflection

		



		Emotional Literacy

		Assessment notes:



		Gauge the student’s ability to identify and articulate emotions

		



		Possible strengths

		Possible areas of need

		



		Emotional vocabulary (e.g., “annoyed,” “confused,” “provoked”)

Recognition of emotional escalation

		Generic or vague responses (e.g., “They were mad”)

Absence of emotional reflection

		



		Conflict Resolution Insight

		Assessment notes:



		Assess the student’s ability to suggest alternative actions

		



		Possible strengths

		Possible areas of need

		



		Constructive suggestions (e.g., “William could have just said hi” or “Joe could have walked away”)

Recognition of peaceful strategies

		Unrealistic or punitive suggestions

Lack of ownership or accountability



		









Sample Student Responses:



		Student Response

		What It Might Indicate



		“William was just messing around. Joe overreacted.”

		Minimisation of William’s role; limited empathy for Joe



		“Joe probably felt embarrassed in front of others.”

		Strong emotional insight and perspective-taking



		“They were both angry and didn’t think about the consequences.”

		Good recognition of emotional escalation and shared responsibility



		“William should have ignored Joe.”

		Missed the point—William initiated the disruption



		“They could have talked it out instead of fighting.”

		Positive conflict resolution thinking







 	

		Suggested strategies:

		



		Literal Comprehension

		Perspective Taking

		Cause and Effect Reasoning

		Emotional Literacy

		Conflict Resolution



		· Use visual story maps or timelines

· Encourage retelling using sentence starters

· Highlight key details with highlighters or sticky notes

		· Use role-play or drama

· Ask ‘How would you feel if…?’ questions

· Explore multiple viewpoints through discussion

		· Use comic strip conversations

· Create cause-effect chains

· Discuss real-life or fictional scenarios and their outcomes

		· Introduce emotion word banks

· Use emotion thermometers or zones of regulation

· Reflect on characters’ feelings in stories

		· Model and rehearse conflict resolution scripts

· Use restorative questions

· Encourage ‘I’ statements and problem-solving circles







	



 

Dr Jilly Horne, R2i Strategic Lead (2021) - Based on Research by Dr Elaine Looney ‘Exploring the evidence base: what supports successful engagement at secondary school? (2019)  
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Social Skills Assessment Staff – Secondary

		Assessment name

		What is it?

		How it works

		What can it tell you



		Social Skills Assessment 

		A short questionnaire to explore the focus young person’s social skill development and how this presents within the classroom setting from the perspective of the class teacher.

		Each class teacher will complete the questionnaire below for the R2i team to analyse.  

		The questionnaire explores social skills that are observed within lessons. This is designed to be completed by multiple teachers and analysed collectively to explore social skill development across a range of teacher perspectives.







		Student name



		



		Year 



		



		Teacher name



		



		Subject



		



		Date



		







		Answer the following on a scale of 1-4 (1= rarely, 2= occasionally, 3= often, 4 = consistently)



		

Communication

		Can have reciprocal class discussions and built on input from others

		/4



		

		Listens attentively and responds appropriately to others

		/4



		

		Uses appropriate body language and tone when speaking

		/4



		Friendships



		Initiates positive interactions with peers

		/4



		

		Demonstrates empathy and kindness to peers

		/4



		

		Appears to maintain friendships over time

		/4



		Teamwork



		Participates actively in group tasks

		 /4



		

		Respects others’ ideas and contributions

		/4



		

		Takes on roles and responsibilities within a team

		/4



		Conflict resolution

		Remains calm during disagreements

		/4



		

		Uses respectful language when resolving conflicts

		/4



		

		Seeks help from adults when needed to resolve conflict

		/4







Analysis

		Areas of Strength

		Factors identified



		Communication

		



		Friendships

		



		Teamwork 

		



		Conflict resolution

		







		Area of Need

		Factors for Development



		Communication

		



		Friendships

		



		Teamwork

		



		Conflict resolution

		









Summary/ Action Plan

		Identified Supportive Factors

		













		Identified Hindering Factors 

		















		Actions to be taken



		By whom





		By when
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Family Views Questionnaire



Why this is important:

We want to understand how things are going for your child both at school and at home. Your views really matter and help us work together to support your child in the best way possible.



How to fill this in:

· Please read each statement and tick the box that best matches how you feel.

· You can write comments if you want to explain your answers.

· You can fill this in at home or during a meeting with school staff.



		Child’s name:

		





		Year group: 

		



		Your name:

		





		Your relationship to the child (e.g. mum, dad, carer): 

		



		Staff member completing this with you (if any): 

		

		Date:

		















		[bookmark: _Hlk200640262]Questions relating to your child’s relationships



		Strongly disagree

		Disagree

		Agree

		Strongly Agree



		1. [bookmark: _Hlk79661658]My child is able to hold conversations with other family members.



		

		

		

		



		1. My child can develop relationships with people in our community.

		

		

		

		



		3. My child can show empathy to                 others at home and in the community.

		

		

		

		



		4. My child has positive relationships with others online. 

		

		

		

		



		5. My child can manage conflict with others at home and in the community. 

		

		

		

		



		6. My child can manage conflict online appropriately. 

		

		

		

		



		

COMMENTS:

(Please write the number of the question you’re commenting on)













































		Questions relating to your child’s emotional development



		Strongly Disagree

		Disagree

		Agree

		Strongly Agree



		1. My child can communicate their feelings to us at home. 





		



		



		



		



		1. My child can calm from strong emotions when at home. 





		



		



		



		



		1. My child has ways of coping with strong feelings when at home.  





		

		

		

		



		1. My child is emotionally resilient (e.g., can bounce back after setbacks).





		

		

		

		



		

COMMENTS:

(Please write the number of the question you’re commenting on)



















		Questions relating to your child’s wellbeing



		Strongly Disagree

		Disagree

		Agree

		Strongly Agree



		1. My child appears generally happy and content.





		





		

		

		



		8.  My child has hobbies and interests that they engage with. 



		

		

		

		



		9. My child keeps themselves healthy (e.g. good sleep routine, balanced diet, physical exercise). 



		

		

		

		



		

COMMENTS:

(Please write the number of the question you’re commenting on)





















Anything else you’d like to share?

Please use this space to tell us anything else you think is important, or to ask any questions you have for school:

		





























Next Steps 
(for school staff to complete with parents/carers)

The table below is optional and can be used to write down your next steps. Please also copy this information into the Summary Action Plan. If you prefer, you can write your ideas straight into the Summary Action Plan instead. 

		Area of Need

		Next Steps



		Emotional Development

		











		Social Development

		











		Mental Wellbeing

		


















Suggested “Quick Wins”, Strategies and Useful Links

This isn’t a complete list, and you may already be using some of these strategies. Please feel free to highlight any you plan to try. 

Please feel free to highlight any you plan to try.

		Area of Need

		“Quick Wins”, Strategies and Useful Links



		School

		

		



		

		

		



		Child

		

		



		

		

		



		Family & community
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SEMH Domain.pdf
TalkAbout for Teenagers

Social Skills Interventions

What is it? How it works How it may help

Developed by Alex Kelly. A structured weekly Modules cover self awareness
A structured social grouped session and self esteem; body
communication skills (ideally 4-8 students) language; conversational skills;
programme delivered by over 12+ weeks. friendship skills; assertiveness

teaching staff to support
social skill development.

.¢

TIPS FOR SUCCESS

Use humour

Consider group dynamics
Use programme or R2i pre-post data for

evaluation Keep
Adapt activities if needed - for ability sessions and
consistent creativity

Encourage = Embed

peer learning
Remember to celebrate success (e.g. support into whole
with certificates) and share progress PP hool
with parents and other staff in school schoo
Set up Group Deliver Programme Monitor Progress
* 4-8studentspergroup ¢ Followthe 5-module e Keep session notes and
o Weekly 45-60 minute structure in order attendance

e Use the photocopiable
worksheets and
interactive activities

and expectations in e Include warm-up games

Session 1 and reflection time

e Use informal observations
and student feedback

e Reassess using the Talkabout
tool at the end

sessions
e Establish group rules





Peer Mentoring

Social Skills Interventions

What is it? How it works How it may help

A structured programme Older students (Year 10- e Boost confidence and self-

where trained older 11) are trained to be Ses’reenr]r derm

students support younger menfors. * Euppor acd er.?'lc progress
through reaular Mentors have regular ¢ Encourage posifive

peers ghreguiar, sessions with selected communication

friendly, and confidential students. e Promote emotional wellbeing.

conversations e Build a stronger school

community

For exanple:

e Supporting transition

e Improving wellbeing and resilience
e Reducing bullying or isolation

e Enhancing academic motivation

Engage SLT
Evaluate the
programme for

() impact.

How to set up Peer Mentoring:

1.Design the structure 3. Train Mentors

Format: 1:1, small group, . _
e 2 R ¢ ¢ Provide training on:

i . Recruit Mentors L
Frequency: Weekly, ° Ac’rlv.e I|s’re.n|.ng and
fortnightly, or flexible Target older students (Years 10— confidentiality
Duration: Termly or year- 13) who are: e Setting boundaries and
long e Responsible, empathetic, safeguarding
Location: Quiet, supervised and good communicators e Problem-solving and
space (e.g. library, e Willing to c?o.mmi’r time and signposting
wellbeing room) attend training . o .

e Diversity, inclusion, and
e Recommended by staff or
self-nominated SEel
4. Match mentors 6. Supervise and Support
Match based on: S. Launch programme e Assign a staff coordinator
e Shared interests or (e.g. pastoral lead)

e Promote through assemblies,
posters, tutor fime

. : T e Inform parents/carers and e Provide a logbook or
ear 7 mentees) gain consent if needed

i reflection journal
* Staffinput and student | :

preferences - e Ensure safeguarding
small event or recognition
protocols are followed

e Hold regular check-ins
with mentors

backgrounds
e Year group needs (e.g.





Co-Operative Learning

Social Skills Interventions

What is it? How it works How it may help

An educational Students are assigned Co-operative learning can build
approach where students specific roles and tasks empathy, cooperation and
work together in small within a group. Success respect among peers. It
groups to achieve shared depends on each encourages teamwork,
learning goals. students contribution. communication and crifical
thinking.

e Align group tasks with curriculum goals.

¢ TIPS FOR SUCCESS

achievable. Respect
e Decide on student roles Every

e Plan in time for reflection Voi r‘esponsibih'l'y
oice

Share

Celebrq'l‘e Reflec1' on

group th'l'
success worked
Assign Roles Ground Rules Teacher's role
e Facilitator: Keeps the
group on task.
e Recorder: Takes notfes e Respect all contributions. : ?AOdil active IisTeniTr.wg
2 o STeliss * Resolve conflicts e Monitor group Worgk and
findings with the class. constructively.

support when needed.
e Timekeeper: Manages

fime.
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ResStorative Conversations

Social Skills Interventions

What is it? How it works How it may help

A structured, reflective This intervention Restorative conversations can
conversation following provides a framework help strengthen relationships,
incidents of conflict, to structure build empathy, promote
disruption or harm which conversation that n accountability and reduce
focuses on repairing following an incident, repeat behaviours by exploring
relationships. facilitated by a trusted and understanding causes.
adult.
® 0o

Restorative conversations work best when

RESTORATIVE

they're part of a whole-school approach that VALUES

values and prioritises all relationships within the . . o
school community. The underpinning values of * promote relationship building,

conflict resolution and reconciliation

a res’roroﬂve conYersoflon .should bg u§ed e create environments fo support

across all inferactions, not just affer incidents, to social and emotional development

help build a school culture where everyone e embrace qualities such as empathy,

feels safe, heard and supported. compassion, perseverance and
cultural sensitivity

Setting the scene

For students with SEMH needs, the timing, d

environment and adult chosen to lead
the conversation are critical. [deally, the
conversation should take place:

In a quiet, neutral space

With a frusted adult

When the student is regulated and ready to reflect
With a non-punitive tone, focused on repairing
relationships

What happened? Who has been affected? What needs to happen?

How were you feeling How have they been affected?
Anyone else?
Was anyone else involved?

How have you been affected?
What has been the hardest thing
for you? How do you feel now?
thought about since?  How have others been affected?

at the time?
What were you
thinking?

What have you

What will help you move on from
this? What would that look like?
Do we all agree with that?

What do you think about what
has been suggested?

If you can’t do that, what can
you do?

How does this leave you feeling?
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Circle Time

Social Skills Interventions

What is it? How it works How it may help

A way for a group of
pupils to come together
to talk, listen and share

their thoughts and
experiences, often about
a certain topic.

Circle Time aims to build
emotional literacy skills and
have a positive impact on

young people’s self-esteem,
confidence, relationships.

Circle Time should be a
structured, timetabled
process of circle
meetings which can
involve staff and pupils.

To be established at the start of the
session with all participants. Examples
include:

e Between 6-18 participants

e Open circle of chairs or cushions - no
tables or desk

e ‘Talking object’ to facilitate discussion

e Adult facilitator sits as part of the circle * Only one person speaks af once

e Keep it positive and emphasis problem * You can ‘pass’ if you don't want fo
solving speak about something

e Start with a game to help everyone e Respect must be shown to everyone
relax or to trigger discussion and their views

Purpose: build positivity and recognition
Activity: share achievements, shout-outs and
gratitude moments. Example activity could be
anonymous note of appreciation to read aloud

Purpose: to build emotional
awareness and connection
Activity: students share how

Purpose: build community
through shared interests
and provide safe space for

identity exploration
Activity: let students choose
or suggest topic (e.g.
gaming, creative arts, films
etc).

they're feeling using prompts

Examples of
ways to use
Circle Time

Purpose: explore social
understanding and conflict

resolution.

Activity: present scenario (e.g.
friendship fallout, online conflict etc)
and ask students to discuss. E.Q.
what might each person be feeling?
What could be done differently?

How could the situation be
resolved?

Purpose: address group or
class issues collaboratively.
Activity: students identify a
challenge and brainstorm
solutions together e.g. ‘the
best thing about school is...’
and ‘the worst thing about
school is...’
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Comic Strip Conversation

Social Skills Interventions

What is it?

A comic strip about @
specific situation, showing
different emotional
reactions, thought and

speech bubbles. situation.

Guide

1.Take a past or future event

2.Ask the student to describe it in their own words

3.You could also use any reports/statements from
other people involved

4.Break the situation down into around 6-8 stages

5.Draw pictures that show what happened
including anything that was said

6.From there - working with the student but as a
mentor rather than equal partner - colour code
what was said according to emotions

7.From there, add any possible thoughts

How it works

The student and adult

co-create a comic strip

that illustrates a real or
hypothetical social

How it may help

This can help students identify
and express emotions, improve
social understanding,
encourage empathy and
support conflict resolution skills

Emotion colour coding

Red: bad ideas, anger, unfriendly
Blue: sad, uncomfortable

Black: facts, truth

Brown: comfortable, cosy
Purple: proud

Colourful ¢ inat ons: confusio

Examples of ways to represent communication

4 N )

4 Y4

()

Gveryone talking at once | \Interruptihg each other/

Listenin Thoughts
\ AN ?
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Emotional Development Student Assessment.pdf
SEMH Domain - Emotional Development Pupil Assessment

Assessment
name

What is it?

How it works

What can it tell you

Emotional
Development
Pupll
Assessment

Card sort

A card sort to explore CYP
views on their potential
triggers for emotional
dysregulation in school.

The card sort is completed by the
Child/ Young Person (CYP) and
supported by a key adult.

The card sort explores CYPs
perception of what makes them feel
calm or dysregulated. It provides an
opportunity for discussion about what
changes might help them in school.

Emotional health is about understanding and managing your feelings.

Self-Awareness: Recognising your own emotions and how they affect your behaviour.

Emotional

Self-Regulation: Being able to control your emotions and reactions, especially in stressful situations.

Empathy: Understanding and sharing the feelings of others.

Coping Skills: Finding healthy ways to deal with stress, sadness, or anger

This assessment is linked to the following theories of self regulation:

e Breakwell Assault Cycle The 5 Stages of the Assault Cycle — Behaviour10]
e Compass of Shame Compass of Shame.pdf

Adapted by R2i Team 2025 (Created by Dr Vicki Gill and Dr Laura Kimber)




https://behaviour101.com/2020/09/23/the-5-stages-of-the-assault-cycle/

https://www.imagineinclusion.co.uk/media/files/Compass%20of%20Shame.pdf



¥ Routes to Inclusion

Read the cards and sort them on the scale of 0 -5, when 0 = calm and 5 = out of control (you can choose your own

emotion word, e.g.: angry, exploding, stressed, anxious).

Furious! Kick off

Bothers me

| can handle this

.. Happy/ Chilled/
/4 2 Relaxed

Adapted by R2i Team 2025 (Created by Dr Vicki Gill and Dr Laura Kimber)

Emotional
Regulation
Scenario Cards

Secondary School Context

o






3
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1

to I

Record the final card sort (e.g. take a photo) and consider strategies to support from a child, school and community

level.

Sample document to follow card sort: Suitable for Year 7 and 8:

Triggers

Level of escalation

This can make me lose
control!!

Thiz can mzks me MAD!

This could make me really
nervous..

Observed behaviour
(Looks Like)

What the behaviour feels
like

Effective strategies: What can
adults do to help? (Agree with
the young person)

What | can do to
help

2

This could make me
uncomfortable

1

1 can handle this/

This does not bother me...

0

This might help me to feel
relaxed and calm

Adapted by R2i Team 2025 (Created by Dr Vicki Gill and Dr Laura Kimber)

clusic

1IUON





Sample document to use with older students:

v

Triggers

Level of escalation

This can make me lose
control!!

This can mzake me MAD!

2

Effective strategies:

What can [[do to help?

What can adults do to
help?

What can my friends do to
help?

What can my family /
important people do?

This could maks me
uncomfortable

1

| can handls this/

Thiz does not bathar me_..

0

This might help me to fesl
relzxed and calm

Adapted by R2i Team 2025 (Created by Dr Vicki Gill and Dr Laura Kimber)

f Routes to Inclusion






Actions to be taken By whom By when

Adapted by R2i Team 2025 (Created by Dr Vicki Gill and Dr Laura Kimber)
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[image: ]Secondary ABC Analysis
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		Assessment name

		What is it?

		How it works

		What it can tell you



		ABC Analysis

		An ABC (Antecedent-Behaviour-Consequence) behaviour analysis is a tool used to understand and address any behaviours that we would like to change. 

· The antecedent is what happens right before the behaviour occurs. It includes any triggers or events that lead to the behaviour. Identifying antecedents helps in understanding what might be causing the behaviour.

· The behaviour is the specific action or response that the individual exhibits. It's important to describe the behaviour clearly and objectively, without judgment.

· The consequence is what happens immediately after the behaviour. It includes any reactions or outcomes that follow the behaviour. 



		A member of the R2i operational team discusses the behaviour incident with the CYP, other students and adults present to further understand the behaviour, the triggers and driving factors. When repeated the information can be used to develop hypotheses around the function of the behaviour and strategies in how to support further.



Consider positive and negative behaviour incidents to gain a full functional analysis.  

		Analysis of antecedents can identify patterns or triggers that consistently lead to certain behaviours. This helps in understanding what might be driving the behaviour. Looking at consequences can determine how the behaviour is being reinforced or discouraged. This helps in modifying the environment to change the behaviour.





[image: A screenshot of a computer

AI-generated content may be incorrect.]





		Date/ Time/ Lesson

		



		Perspectives



Views of those present

		Setting


Where was the young person? 

Who was around? 

What was the task? 

When was it? 

		Antecedent/Trigger


What happened immediately prior to the behaviour being seen? 

How did it start?

		Target Behaviour



What could you see/ hear?

		Consequence/ Outcome

How did the behavior end? What were the consequences/ outcomes of the behaviour?



		CYP account

		











		

		

		



		Peer account

		









		

		

		



		Adult account

		









		

		

		













Key questions to ask of the data

Antecedent Analysis

· What was happening immediately before the behaviour occurred?

· Was there a build up to the behaviour?

· What would definitely make the behaviour occur?

· What is happening when behaviour is absent?

· Are there out of school influences (e.g. spending weekend at Dad’s? gangs?)

· Are there any possible external factors (e.g. hunger, tiredness)

Comments and Notes

Include strategies, actions, quick wins and potential hypothesis












Cycle/Course of Behaviour

· Is the behaviour similar each time?

· How do you know it’s started/ finished? 

· What happens between start and stop? 

· What is the behaviour duration?

Comments and Notes

Include strategies, actions, quick wins and potential hypothesis












Consequence Analysis

· What are the consequences of the behaviour for the pupil?

· Is the consequence reinforcing in any way? What is in it for them?

· Who was the audience?

· What is given? What does the pupil gain from the behaviour? 

· What is taken away? Are they avoiding something?

· Is there anything reinforcing the behaviour e.g. sanctions/ rewards, others’ responses?

Comments and Notes

Include strategies, actions, quick wins and potential hypothesis





Determine target behaviour





Complete ABC Analysis





Functional Analysis





Use the target monitoring behaviour chart





Choose behaviour incidents to anaylse further





Review all data to determine the function of the behaviour





image1.png

X

@ Routes to Inclusion | x +

< C A Notsecure | r2iorguk * O

: Apps [ Opening the can of. The Angry Monkey. Anger Monsters (in.. [l Free online sensory... @ Guess the feeling @ Owlsand SuperSe.. @ PolarBears @) UP:Making friends.. & Top 10 facts about.. @ Polar Bears »
Y The primary toolkit v Contactus O

ROUTES TO
INCLUSION

In Nottingham, we have created a behaviour
strategy to provide a systematic, graduated
response to meeting the needs of children
presenting with social, emotional and mental
health (SEMH) needs.

1330 oI

12/03/2021







Family Views Questionnaire.docx
[image: A green text on a white background

AI-generated content may be incorrect.]

Family Views Questionnaire



Why this is important:

We want to understand how things are going for your child both at school and at home. Your views really matter and help us work together to support your child in the best way possible.



How to fill this in:

· Please read each statement and tick the box that best matches how you feel.

· You can write comments if you want to explain your answers.

· You can fill this in at home or during a meeting with school staff.



		Child’s name:

		





		Year group: 

		



		Your name:

		





		Your relationship to the child (e.g. mum, dad, carer): 

		



		Staff member completing this with you (if any): 

		

		Date:

		















		[bookmark: _Hlk200640262]Questions relating to your child’s relationships



		Strongly disagree

		Disagree

		Agree

		Strongly Agree



		1. [bookmark: _Hlk79661658]My child is able to hold conversations with other family members.



		

		

		

		



		1. My child can develop relationships with people in our community.

		

		

		

		



		3. My child can show empathy to                 others at home and in the community.

		

		

		

		



		4. My child has positive relationships with others online. 

		

		

		

		



		5. My child can manage conflict with others at home and in the community. 

		

		

		

		



		6. My child can manage conflict online appropriately. 

		

		

		

		



		

COMMENTS:

(Please write the number of the question you’re commenting on)













































		Questions relating to your child’s emotional development



		Strongly Disagree

		Disagree

		Agree

		Strongly Agree



		1. My child can communicate their feelings to us at home. 





		



		



		



		



		1. My child can calm from strong emotions when at home. 





		



		



		



		



		1. My child has ways of coping with strong feelings when at home.  





		

		

		

		



		1. My child is emotionally resilient (e.g., can bounce back after setbacks).





		

		

		

		



		

COMMENTS:

(Please write the number of the question you’re commenting on)



















		Questions relating to your child’s wellbeing



		Strongly Disagree

		Disagree

		Agree

		Strongly Agree



		1. My child appears generally happy and content.





		





		

		

		



		8.  My child has hobbies and interests that they engage with. 



		

		

		

		



		9. My child keeps themselves healthy (e.g. good sleep routine, balanced diet, physical exercise). 



		

		

		

		



		

COMMENTS:

(Please write the number of the question you’re commenting on)





















Anything else you’d like to share?

Please use this space to tell us anything else you think is important, or to ask any questions you have for school:

		





























Next Steps 
(for school staff to complete with parents/carers)

The table below is optional and can be used to write down your next steps. Please also copy this information into the Summary Action Plan. If you prefer, you can write your ideas straight into the Summary Action Plan instead. 

		Area of Need

		Next Steps



		Emotional Development

		











		Social Development

		











		Mental Wellbeing

		


















Suggested “Quick Wins”, Strategies and Useful Links

This isn’t a complete list, and you may already be using some of these strategies. Please feel free to highlight any you plan to try. 

Please feel free to highlight any you plan to try.

		Area of Need

		“Quick Wins”, Strategies and Useful Links



		School

		

		



		

		

		



		Child

		

		



		

		

		



		Family & community
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SEMH Domain f Routes to Inclusion
Emotion Coaching

Emotional Regulation Interventions

What is it? How it may help
Emotion Coaching is based on the Emotion Coached children and young people:
principle that nurturing and
emotionally supportive relationships
provide optimal contexts for the
promotion of children's outcomes and
resilience.

Achieve more academically in school

Are more popular

Have fewer behavioural problems

Have fewer infectious illnesses

Are more emotionally stable

Are more resilient (Gottman 1997)

v ¢TIPS FOR SUCCESS
Five Steps of Emotion Coaching

Dr. John Gottman

Be curious

Review the

Share your

8 STEP §: Set limits observations process
and problem solve.

STEP 4: Communicate empathy
and understanding.

STEP 3: Helr your child
verbally label emotions.
STEP L: Recognize emotion
as an opportunity For &
connection or teaching.

STEP 1. Be aware of
your child’s emotions.

S

The Gottman Institute
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Key Adult Check-in

EMOTIONAL REGULATION INTERVENTIONS

What is it?

A brief, scheduled
interaction (5-15 minutes)
between a student and a
designated adult aimed

at:
[ ]

Building trust and
emotional safety
Monitoring wellbeing
and engagement
Offering a predictable
space for connection
and regulation

How it works

The adult and young
person meet regularly
and build a trusting
relationship to support
their emotional
regulation in school.

relationships.

| \

\,/ \/ and met.
- o Safe Base: Becomes a reliable figure the child
[ -

shame, guilt, or anxiety.

TIPS FOR SUCCESS

Key Qualities

e Empathy and patience: Understanding their

Be Set emotions and responding sensitively.
consistant boundaries ¢ Resilience and reliability: Remaining calm
and consistent even in challenging
situations.
Ensure the Give e Curiosity: Promoting behaviour as
ti . communication with the wider school
ime is warning of team.
feasible absence « Positive Regard: Accepting the YP

unconditionally and celebrating their

identity and achievements

How it may help

Key relationships and co-
regulation are fundamental to
the wellbeing and emotional

development of young people.

Role of Key Adult

QO

*y. 4 °* Consistent Presence:

\\' \QV e Emotional Support: Provides co-regulation,
// - emotion coaching, and models trusting

e Advocacy: Acts as the child’s voice within the
school, ensuring their needs are understood

can turn to, helping them manage feelings of





Relational Approaches

Emotional Development Interventions

What is it? How it may help

Research has indicated that

A whole school approach and ethos centred relational approaches
around relationships and viewing behaviour e Improved attendance and
as a form of communication. The focus is on engagement

STUdenT ConneCﬁOﬂ. b ° Reduced exc|Usions

e Enhanced wellbeing and
academic outcomes

e Stronger school belonging
and community

KEY PRACTICES

e Restorative Practice e Emotion Coaching: Help students name

e Nurture and Inclusion Support and regulate emotions.

e Mentor and Key Adult Systems e Unconditional Posﬁwe Regard: Accept and
support students without judgment.

¢ Professional Development for Staff e Active Listening and Validation: Hear
students’ experiences and reflect
understanding.

e Trauma-Informed and Aftachment-Aware:

Recognise the impact of adversity on
behaviour and learning.
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EC 4 Steps Summary.pdf
EMOTION
COACHING

Emotion coaching is an approach that involves teaching children to
recognise and cope with their emotions.
It includes becoming aware of emotions, validating children's
feelings and helping them label their emotions with words

N,

Recognise and empathise

We are empathising with the
feeling, not agreeing with the
behaviour

"l can see you're upset”

1

Label and validate has
Use words to reflect back the
child's emotion and help them label "Sounds like you might be
their emotion feeling angry about X. | might

Telling someone you understand feel angry too if that had

their emotional situation and you happened to me"
don't blame them helps soothe their

emotional state /

\\ e

Setting_limits (if needed)

Validate the emotion and
label the feeling BUT certain
behaviours can't be accepted

"we can't behave like that even
though you are annoyed,
because it's not safe” 3 &

Problem solving

When the child is feeling calm
and relaxed, help them to
think of ways to manage

situations like that again in
the future

~ //

"We can sort this out, next time
you're feeling like this what could
you do?"

City Council
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How would you (parent/carer) scale each protective factor within your family?

(5 indicates this is going really well and 1 indicates it is not going well).

E.g. you have people you can talk to, rely on for support, people you enjoy seeing regularly. 



E.g. relationships with neighbours, go to events and activities in community, feel safe in the area…





1  2  3  4  5

E.g. You have an effective support system, there are positive influences on the family…

5  4  3  2  1

1   2   3   4   5

E.g. feel positive about the future, feel your child/ren are supported to be successful…

1   2   3   4   5

E.g. have ways to manage stress, have enough to eat, you have good health… 

5   4   3   2   1

5   4   3   2   1



E.g. You do activities together as a family, the child/ren have hobbies outside of school… 

























Summary table

To be completed with parent/carer following scaling exercise. 

Prompt questions: 

· What makes that a 3 on the scale? What would need to happen to move it up one? What enables that to be a 5 on the scale?

Consider the link to intervention signposting when supporting families to complete the second column– could these services support in moving things along the scale?



		Factor

		What is already helping with this?

		What would you like more of?



		Relationships

		







		



		Family circumstances

		







		



		Community / belonging

		







		



		Hobbies

		







		



		Health/ Wellbeing

		







		



		

Aspirations





		

		









Family scale





Community / belonging





Health / Wellbeing





Family circumstances





Hobbies





Aspirations





Relationships
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Family Assessment

Perceptions/Aspirations about achievements at school

Health and Well-being



0

Relationships

10



Hobbies/Interests/Leisure time

Community / Belonging

What would you like your child to achieve in the future?

Who helps them with homework?

Who do you think supports them at school?

What worked well at their previous school/nursery?

When do you have the most fun as a family?

What activities do you do together?

What is best time you have had together as a family?

What do they like to do outside of school?

How are bedtimes at home?

How are they at washing and brushing their teeth?

Have you noticed any difficulties with their hearing or vision?

How are they with eating and sleeping? 

Are there any health concerns in the family?

Prompt questions for discussions with parents/carers

To fill with guidance...



What is good about your community? 

Are there events/ places that you go to as a family?

What are your neighbours like?



Who is __ closest to in the family or community?

Do they see friends outside of school?

Who is in your support network? /

How do you access this support?

Has there been a time in your child’s life that you think they have found difficult, such as - moving house, bereavement, family illness?

Has there been a time that your support system worked really well for you?



Scaling...

Family Circumstances
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B. Continued assessment of community risk and resilience factors.

		

Child Maltreatment

		

Parenting/Caring Styles

		

Family Bereavement and Loss





		

Family Stability/Breakdown



		

Bullying/Cyberbullying

		

Sleeping problems



		

Parental Mental Ill Health



		

Experiences of Violence

		

Parental Substance Misuse



		

Poverty, Housing and Unemployment

		

Internet Access

		

Family member(s) with a disability





		



		Wider Supportive Network/ Community Connectedness/Frequent Moves



		







		Assessment of cumulative risk factors



		Up to Reception 





Year 1







Year 2







Year 3







Year 4







Year 5







Year 6

		

		For example:

Bereavements?

Illnesses? 

Family illness?

Traumatic or upsetting events?

House/school moves?

Parental separation?

Relationship breakdowns (parents and partners, people in community)?

Exclusions?

Bullying?

Community conflict?

Loss of key adult in school?

Loss of friendships in school?







		

		







		



		

		







		



		

		



		



		

		





		



		

		





		



		

		









		









Annual review profile: 

		Reflection of cumulative risk factors



		Anniversaries or dates that school should be aware of:

		











		Intervention strategies that have previously been effective:

		















		Protective factors to build on:

		

















		Support needed for transition:

		

















		Relationships to maintain:

		











		Date completed:

		



		Completed by: 
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