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R2I INITIATIVE TIMELINE – SO FAR

Collaborative Development 
of R2i

2017

Launch of R2i toolkit to 
primary schools

2018

R2i Embedding Support

IST setup

2019

R2i Development Team 
established

R2i Secondary development

IST ongoing 

2020–2021

R2i secondary cont.

R2i Cognition & Learning 
Toolkit Pilot (Reading 
Materials)

2022-23

Launch Reading, writing, 
maths resources to schools & 
teams

2023-24



CONTENT AND TIMELINES

SEND / C&L & 
Reading Resources

• Guide;  assessments; 
interventions

• Launch October

Writing Resources

• Guide;  assessments; 
interventions

• Launch 
November/December

Maths Resources

• Guide;  assessments; 
interventions

• Launch January





INITIAL ASSESSMENT STAGE

DOMAIN ASSESSMENT STAGE



HOW DO THE R2I RESOURCES FIT WITH LST WORK?

• The R2i Cognition and Learning domain resources are about empowering schools
to carry out early identification and early intervention

• The resources are there to support schools SEN support response before they
contact agencies

• Enable schools to intervene early, and when needed, will support the provision
of useful information for which LST can build on, and/or help schools to analyse

Universal 
provision

School SEN 
Support

Agency 
Support

Statutory



COGNITION & 
LEARNING TOOLKIT



HAYWOOD’S MODEL OF LEARNING (2010)

Expressed 
ability

Domain 
knowledge

Executive 
functions

Motivation

E.g.: 

Pre-writing skills 

Spelling skills (Phonological 

Awareness, and Letter Knowledge)

E.g.: 

Working Memory

Inhibitory Control

E.g.: 

Writing goals and purposes - why am 

I writing? 

Writing self-efficacy – am I a good 

writer?



WRITING IS COMPLEX!

• Executive Functions

• Motivation

• Transcription skills

• Compositions Skills



WRITING ASSESSMENT 
PROCESS





WRITING SKILLS 
SUMMARY SHEET













Analysis of Sections D-G

Are there issues with the spelling resembling the sounds in the word? Yes/No

For example: not enough letters to represent sounds in the word, letters used do not appear to match the sounds in the words, some correct letters are used but not in the

right order. You may not be able to work out what the word says. If yes, the child is likely using spelling strategies that do not draw upon phonics knowledge. This may be in

line with their age, or it could suggest a lack of phonological awareness, a lack of sound-to-letter knowledge or a mix of both. Please see ‘young person is still in the

logographic stage of spelling’ strategies in the writing intervention pack and/or complete the phonological awareness assessment.

Do all/some parts of the word look right visually, but contain errors? Yes/No

For example:

• First letter may be correct but then others may not represent the remaining sounds in the word.

• The first and end letter may be correct, but middle letters may not represent sounds in the word, more letters are used than sounds in the word,

• Inappropriate letters are used that do not represent the sound but may be visually similar to the correct letter (e.g. g for y); the child has written a word correctly,

but it is the wrong word (e.g. ‘my’ for ‘and’). If yes, this may be the appropriate stage for age/difficulty/frequency of word approached. Alternatively, the child

may have difficulty forming the letter shapes (please complete handwriting assessment). On the other hand, the child may not have a concrete visual representation

of words (e.g. may reverse letters such as b and d or rotate letters such as h and y) – in this case you should check that the young person is consistently approaching

text in a left to right, top to bottom manner. This could also suggest difficulties with sequential or phonological processing. Please see ‘young person is primarily using

a visual strategy to spell words’ strategies in the writing intervention pack.

Are all letters included but not in the correct order? Yes/No

For example: all letters are included but letters within digraphs are not in the correct order (e.g. saet for seat). If yes, this suggests the young person has adequate

phonological awareness and processing skills but is struggling to visually represent multiple letters. Please see ‘child includes all of the letters in a word, but these are not in

the correct order’ strategies in the writing intervention pack.

Are spellings errors phonetically plausible? Yes/No

For example: All consonants are included and in the correct order, but vowels are missing (e.g. lg for leg), digraphs are only represented by one letter (e.g. sip for ship),

young person has represented the sound correctly but used the wrong letter(s) for the spelling (e.g. cing for king, bowt for boat). If yes, the child may not yet have mastered

all of the sound-to-letter pairings and/or may have poor visual memory for irregular or alternative spellings. Please see ‘child’s spellings are largely correct, unless the word

is irregular’ strategies in the writing intervention pack.







INTERVENTION 
PACK



WEBSITE



EMBEDDING ACROSS SCHOOL

How will you cascade to your teams and staff? 

• Powerpoint will be provided (What would you find useful content?)

• Case study child / children 

• Support from us

• Your own systems 



QUESTIONS OR 
COMMENTS?



Follow us on Twitter! 

@R2i_Development

R2i inbox 

R2i@nottinghamcity.gov.uk

Website

www.r2i.org.uk

R2I CONTACTS

mailto:R2i@nottinghamcity.gov.uk
http://www.r2i.org.uk/
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