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R21 INITIATIVE TIMELINE — SO FAR
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CONTENT AND TIMELINES

SE'\.ID / C&L & Writing Resources Maths Resources
Reading Resources

* Guide; assessments; * Guide; assessments; * Guide; assessments;
interventions interventions interventions
* Launch October * Launch

* Launch January
November/December



GRADUATED RESPONSE

UNIVERSAL PROVISION

|1

Inifial Concermns Checklist

Leaming Envircnrent
Checklist Checksst

A

Developmental Environment =

GCA (Boseline Assessment Stage 1)
My Views About Schoaol
Executive Funclicns Checklist
Farmily Views Guesticnnaire & S0
Behavicur Fregquency Count

l

A
A

GCA (Baseline Assessment Stage )

Target Behavicur Monitoring Form
ABC Analysiz [Antecedsent, Eehavicur, Consequence)
FBA [Functional Behowiour Analysis)

A

A

R2i SEND GRADUATED RESPONSE

i

RZi 3END Groduvated Response Toolkit

11

— ]
Inifial Concems Assessment

Leorming Emircmment Deweloprmeantal Erdronment +
Assmsmment Asemzzrment

Iy Vimss Abowt 2chool
Ewecufive Funchions Assessment =

Family Vizws B Shrengite ond Dificulies Guesfiornare [2DG}
Behoniour Frequency Count

A specific area of need hos been idenfified and
there & o need for further assesment ond intenenfion

l

Domain specific assessments

Reoding fwriting,’ Including functional in development n cdevelopment

= Zdls regulofion, social
Amemments | solk and welbeing
and reslience.




INITIAL ASSESSMENT STAGE

DOMAIN ASSESSMENT STAGE

R2i SEND Groduated Response Toolkit

Il

[ - L %
Inifial Concems Assessment | 1
b e
 \
L=aming Emdiranment Developmenta Evdrenment f Y
Aspaszmert Agmaczmernt r [y
W Wimws About Schaol | e

Exzcutive Funcliors Amesment W/ )
Farmily Views & Hrengths ond Difficullies Guestionnaire [S04G]) = By
Behaviour Freguency Count

A speciiic arsa of ne=d har beanidenfified ond
there is o need for further ossessment ond indersenfion

= Sk regubation, sociol
Azsemments | skls and wellbeing
ard reslence.




HOW DO THE R21 RESOURCES FIT WITH LST WORK?

The R2i Cognition and Learning domain resources are about empowering schools
to carry out early identification and early intervention

The resources are there to support schools SEN support response before they
contact agencies

Enable schools to intervene early, and when needed, will support the provision
of useful information for which LST can build on, and/or help schools to analyse

Universal School SEN
provision Support



COGNITION &
LEARNING TOOLKIT




HAYWOOD'S MODEL OF LEARNING (2010)

E.g.:

Writing goals and purposes - why am
| writing?

Writing self-efficacy —am | a good
writer?

Motivation

Domain
knowledge

Expressed
ability

E.Q.

Pre-writing skills

Spelling skills (Phonological
Awareness, and Letter Knowledge)

E.g.:
Executive Working Memory
functions Inhibitory Control



WRITING IS COMPLEX!

Y,

Composition
Skills

*  Executive Functions

*  Motivation
* Transcription skills

* Compositions Skills

Transcription
Skills

Motivation




WRITING ASSESSMENT
PROCESS

Pre-writing skills assessment &
Revisit Executive Functions Assessment

Supported Conversation to Explore Student’s
Motivation for Writing

If you are sure that the
child has good Transcription Assessments

e LU P H o dwriting Assessment & Spelling Assessment)
can skip this step

Composition Assessment

R2i SEND GRADUATED RESPONSE

R2i SEND Grodualed Response Toolkit

UNIVERSAL FROVISION

L1

A spacific area of need has basn idenffied and
thare s @ need for furiher arzeszmant and

Domain specific assessments

If Pre-writing or EF difficulties are
identified, implement
intervention to support these
needs before moving on

If limited writing motivation is
identified, implement
intervention to support these
needs before moving on

If transcription difficulties
identified, implement
intervention to support these
needs before moving on




Writing Guidelines — How to use the resources

Intreduction

You have come to this section because you fesl that the younp person is experiencing writing
difficulties. In this section we aufline what writing s and the sub-components skills that underpin
successful whiting. Vi then introduce the assessment of these underpinning skills to help you fo
=xplore the young person's areas of strength and nesds. Finally, we provide a helpful intervention
pack fo provide ideas around the strategies and support you may vwani to put in place based on your
analysis.

What is Writing?

Wiiting is complesd First, the young person nesds fo generate an idea by acivating knowledge from
their long-term memany or their environment. Once they hawe an idea, they need to put it into words
and then put these words into an order that makes sense. Then the young person nesds to write
these words down, drawing upon their spelling and handwriting skills a5 they progress.

The task of writing becomes mare complest if the young person 5 wrhiting more than one sentence
due o needing o create coherence. This means that the sentencs they ars witing must make sense
and in some way link ta the sentence they have just witten andior are sbout to wite net. This
requires working memory skills, such that the young person must hold in mind: the sentence(s) they
hawe writtan; the sentence thay sre curmenthy wiiting; and the gverall idea they are trying fo convey.
A= the young person becomes more proficient, they alse nesd to manitor and revise what they are
wiriting 35 they go.

Whiting then is 3 comnplex task, resulting from the interaction of many component skills - zee imags
belowi. Therefore, if 3 young persan is experiencing writing dficulties this could stem fram nesds in
any one of these componant skl arsas. it is imporant to identify the specific arsa of need as this
will infiorrn thie type of intervention reguired. In our model, 4 key skills are nesded:

1. Executive Functions

2. Motivation

3. Transcrption skills (handwriting and spelling)

4. Compositions Skills (vocabulary use, idea generafion, sentence construction, creating
coherence). Ses R Guide fo Undersiznding Witing for furfher explansiion.

Fiqure 1. Visual Depiction of the Sub-Companents of Wiiting

Hovw do we assass writing?
W= are assessing the cormponent skills underpinning successful wiiting (Le, executive funcions,
modivation. transcription skills, composition skills) rather than a direct assessment of writing.

If wie look st Figure 1, difficulties in any of the sub-components of writing will mean that the writing
pyramid will not be complete. Difficulties in transcription skills mean that cognitive efort must be
focused on handwriting or spelling, leaving litte cognitive capacity for the more complex composition
skills. The child's writing will thus be short, uninteresting and may not make sense. Similarly, if 5
child has difficulies with compasition skills, they may try hard, and their work may be perfectly
prasented when they ars copying text. However, they may produce wery little when asked fo write
independently and their writing may maks litle senze. Additionally, a chid may have good
transenption and composition skills but not be motivated fo write.

*¥iou will note that eseecutive functions sit 3t the heart of the writing pyramid, this is dus to their central
role in the writing process, pariculaty as children are expected fo wiite longer texts. Working
memiany is particulary important as the child rmust hold and manipulate larpe amounts of information
wihen writing including sound-to-letter pairings, motor patterns needed to visually produce letters,
what has already besn written, what they are writing, what they plan fo write next. If the chid's
wiorking memory capacity doss nat allow them to hold this infarmation we will s2= speling amors,
messy handwriting, and texis that do not make sense. Additionally, children may have Imited
cognitive capacity left fo engape in more complex writing skills that make texts interesting to read.
Exscutive funciions are also fundamentsl to successfid planning and editing, which, particularly in
longer texts, ane essential to the writing process. Thersfore, limited executive functions may mean
that children do not plan, check or edit their work.

“

I
We thus recommend you follow the assessment psthwsy below. Please remember that
assessment Stage 1 of the assessment toolkit should be completed first. Printing off the writing

skills assessment and results summary shest will help you to track the progress of the assessments
you've comipleted.
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WRITING SKILLS
SUMMARY SHEET

Writing Skills Assessment Summary Sheet

This sheet shaould be used fo rack results of your asssssments with the chikdiyoung persen

L1311 L OO USROSV 1 | - sOTOSORRN

-2 T

NE. Pliass ansure Mat you fave comaplaned s baseline asseasments [and Inphaneen tad ang
reviewed any sirsdegies) from fhe SEND toolilt before expioring resding needs.

Accaccmant Comaleied
milkal COMCEMS SSSESment Lo
Dozt Iopamecnilial e PN MHEny] s SESTecnd TrETo
Learning emdronmani assessmand YauTo
Bty Wires aboad schiood Lo
Family vons rina e & 500 Lo
Execuiivn Funcion Assessmenl” Yeubia
Fr y Coum rmTia
Component &rea Eub-somponsnd Arsa Competanca in this
ares? N

% The young persan able o ullse ther working memany
effeciwely?

Daoezs Ihi young person have funcioning innbioany coninel?

Doz ihi young person haee Tuncionng cognithae
Ao bliy?

Wiotivation % the young person moivabed o wrile?
ipsiing
Childs spefing skiks ane in ine with, poars?
- Hamdwriting
E Younf] persan has adequabe handwriling skilks?
_E Compaociicn
8 Daecs thie young persan have adequats vooabaan?
5 The young person able o genesie ols of (deas?
YouUng pErson |s abde 10 wriie sentencss thal mase serge?




Eal
Generic Core Assessment - Executive Function Checklist

Ewpoutive Funchion (EF) Skl are generally wiewed as three core skils, all of which are furdamental for an
inchwidual 1o b an effective leamer, These are: Waorking Mamsany (Being able to held information in mind
ani while wsing or manipulating the information, sudh as inmental maths; working memaory & akeo Important
for supporting inhibitory contnol); Cognitive Flexdbility |ability to change perspectives or approaches toa
probdern; and, flexib by ad|usting bo new cemands, priorites, or nubes, such 2s when switching bereeen @sks|;
and Inhibitory Comtrod {being able to igrone (intemal and esternal) dstractions in onder to maintain focus;
and being able to inhibit impulses and control of one's behasiour, which is mporant o regulate emotions).
Theesie core exsoutive funchions underpin higher bevel exeoutive shills such 28 reasoning, probdem sohdng,
planning and crganising {Diamand, 30127,

Difficulties with EF skills an lead to chicren cisplaying behavowr that an be misinterpretec, eg. as
disruptive bebaviour.  For example, children wha have difficulty staying on task may esperienoe working
memary difficulties; children wio shout out in clss, may strugg e with inhibibony conbrod; and children whao
become vpsetin the face of being told Mo’ may Fase diffiouities in the anea of cognibive fewdbilivy. Therefone,
it ks important to unpick behaslour in relation to EF in onder that relesant strategies can be used o support

the young persan.

ASSEEETET What ks &? Hiorw it waorks What it can tell
nams yaou
Expcutive & checklist to help you | Answer cach item by circling elther | 1t can kelp you
Fumction {EF] | assess a young person’s | yesarno. Consioder your responses | idenkify bory
Ohecklist' ahilks across the three key EF | by following the analysis guidance | esecutie  funciion

areas for which the
YOUNE PErsan may
Cansider picking thres key prionty | fesc support 1o
items 1o suppart the young person | develop i order
Thee chedalist complments | in deweloping and  refer 1o the that they can better

areas of working memory, | atthe end of the checkist.
inFibitory  conrol  and
cagnitive flesibility.

indarmation gathered in the | strategy recommendations at the | access lzarming
ritlal Concems drecidist erid of the dooumnesit for ideas. actihihe.
Studend: Cade comgpbatad:
Sghonl: Complesed by
{staff namie):
WORKING MEMKDRY
Doazs Ehie young perscn often appear 6 nat pes atlention %o dassieem et oMk S —
i e b 7
Doezs the young person find it diffioult to follow 2 (or more)-sbep Instnocbones? Or ash to hawe
Instruchons repeaben? FesfMNo

A

Do the young person requine frecwent adult prom plirg o stay on xck? Yes/Mo
Do Lhe: young person jargel what they ane ooing halfway ERrough a @sky Yes/ND
f zert to calkect something from amather chssroom wauld the woung person forget what

thizy hasse ke sent far? Yes'Mo
3 thie shudent show to process indarmation, &4 do they ke time o think of a response Yes'Mo
Decs bhie young person struggle to remember things? &nd/for Bring necessany materials to,

fram and about school, such as penmiszion slips, hamawark, PE kit, lunch money, coat ebe. Yes/Mo

Doecs bhi young person struggle to peneralise learming bo new siuations? YesfMo
Does: the young person struggle to switch tsksfactivbes? FesMo
Doacs: bhi young person get wpset in response bao the unespected ? (eg. changes in noutines,

being told "Mo', disappoinimenis) fesfMo
Does: the young person find it diffioult to come wp with allemative ways of sohdng a

problem, or get stuck on one way of soling a problem? YesfMo
{Tack initiation) Does the poung person requine prompts to begin a @skfactivity even whan

thiy appear interested by the task/activiby? YesiMo
i\ Tach mitiation] is the poasg Sersos dlom b respond 1o nabuctens b el stirted &5 tasks? ——

(564" Does the young persan strugghe bo maintain attention an task, or kase foous? Yes'Mo

{sa) Does the WOUNE person Ealk: v biseantiy in the middhe of morking on a screte 1ask, such is es/Mo

FRCT N

(5A]) Is the yousg parson efen drasn o0 taiks By armall o B2 ra cens |eg. axtemal sights asd fes/Mo

sdnds, & ntdrnal: thoughts, dispd raa=i)

(5A) Do s yaung peren tand o saed 1o S ramindad 1e par Back s werk? fes/Mo

{RI}® Does the woung person getup from their seat to retrieve iters e g- sharpener) even Yes/Mo

whan they have been told not o7

{RI} Does the young person bend 1o @lk over peers when offedng regponses in beacher

directed actiity? fEs'No

{RI} Doas the woung person fing it difficult towalt their tum? Yes/Mo
s’ Mo

(k] Dok thar yeung persen often gives & quide enswar and thees change 2%

{Al} Does the youn g person shout arswers out, o Bl out Inappropriate commeens? T

{Rl} Does the young person strugghe to stop what they are doing when askeo? FEs Mo

"E2 = Bysdnined oifendlan; B = response inhibiiian



A
Analysis of Executive Function Checklist Besults

Revienw the number of Yes' answers for sach item. Several “Yes” answers may indicate a specific
difficulty in the correspanding CF area. Corsider if the area of diffculty interferes with the student’s

access bo lesrming and support the young person's desslapment accordingly: suggested strategiss

for esach area are given below,

N.B. If the child & showing difficulties scross multiple areas of the ‘cognitive fechility” section,
AHD sheres difficulties with social mmmunication and sodal interaction, contact the 50 teamn for
advios: email SutismTesmi@noattinghamcity gov.uk or call 0115 876 5311

Suggested strategies

Brostde OFF ebra time to process informrakian inthe classroom
situation.

Chunk instructions to the task / provde step by step
irestructians that are one part.

dit the end of an activity or leaming sesions, the shudent rmay
benedit from a bnef review about what has just been
completed. 1t need anly take a few minutes, which can help
tha VP retain the indormation in kong berm memong 2 well as
ke assockbions and brks between (deas, reflect onoand
abeort what they have just leamed.,

Teachh OW® o use pictures or draesings o remind
versel ffhimaedf of things. The rain thing & to male it fun.
Maks the tak less cerancing: Recuce the amount of
irdormation the student will have to remember (freeing up
prooessing space|. Make it mone meaningfulf/familiar (allosing
the student o rely on what she aready bnows o free up
space]. Break cown tasks to rrake them simpler.

Reprat information - repeat what is important - sther you or
someone dse in the dass |e.g- a partner].

Use memory akds — wal chams, writing frames, word lises,
counters, abarus _.. angthing that takes the load off che
shucent.

Help the shudent help themselves - encourage the studendt bo
self-monitor haw they'ne doing et ther now it's Ok to
forget.  Emcourage the vse of strategies like rehoarsal
{repeating something ower and pwer incyour head) and asking
for help.

a  Use of social stories 1o address sibuations whene the dhild

Is pregictably inflesble. For more information see

. theegrayrenkre org

Giwe children chaoes tohelp the feel incontrol

Use wisual timetables

Madel adapting to charge

Giwe children advance wanning when things are going to

thange; provide acwance warming of what is coming next

a  Reduce the novelby af the stuation by rot introducing a
lat of change all at cnoe

= Keep to schedules and routines where possible

& Give the dhill a soipt for handling tree sibuation, and
refiarse the sibuation in advaroe

#  Reduce the complesty of the task — break tasks down ba
oni step at a e

#  Teach self-talk technigues through modedling, rarration

a  Scaffold collaborative leaming tasks

‘Flewible’ thinking skills may ke enhanced through:
taking part in Organised spart; beam sport
Logic & reasoning games & purdes

Dancing

Chass

Leam muskcal instrument

Theatre/Drama

=  Poskkak review and aralysis

Task Initiation Strategies

#  Hawe cquipment reacy for the children before the start of a
tash.
Giwe children rewards.
Madel starting tashs, praise a child that has dready started
tive Eask as an example.
Use af timers.

= LUse of ‘reacy, steady, go'.
Giwe werbal and vsial cues.
Helpirg the child with the first part of the task to get them
started.

#  Hawe the dhld spedfy when they will start the task [e.g.
homeswark) or decide haow they will be cued to start.

#  Break owerwhelming fasks into smaller mare manageable
pleces.




1

Jiriting Convarsation

CHILD VERSION
Young person's Date:
name:
Assessor name: Echool:
1. View of school
What do yau think of school?

10

£y

ia

4

What are you good at7 VWhat do you like daing?

)

—

What do vou find tricky T

2. View of Writing

What is the best piece of wriling you've ever done?

What do you ke to write sbowt rost?

-
s

_,'.-L: e

= (=

Do ever write for fun (2.g. write even when your teacher hasn't asked you too — this
could be in schaol or at home)?

3. Writing differencas
In which lessons/activities is writing. ..

...Basier ...harder

| ag—
e iy

How do you feel about other children in your dass seeing your witing?

How do you feel about your teacher or teaching assistant sesing your writing?




[Transcription - Handwriting Assessment

Azsesement | Whatls K7 How If works ‘Whiat can i fsll you
naims
Hardwariting A owriting assessment fo | A member  of  the | H the woung person’s writing
Aspasement identify  handwriting | young person’s | difficulty & in e aea of
cliffioubies. teacking eam dictates | handwriting
a texl W the yaung
persan for 3 mnubes

Instructions
1. Print off the obsenvations checklist which is included in this document on page 2.
2. Choose a tet to read, from the young person’s book band.
3. Gather writing rmatenials (e.g. paper. pen).
4. Find a quist space to work with the young person and say:

“In & moment [ am going fo read fo you for 3 minutes. [ will psuse af the end of esch
sentence and wal for you, so there is no need fo rush. i you need me fo read the
sendence again, [.can do this. i resd 8 wond that yow do not think yow can spell, just give
it your best go. When you're ready fo go, lef me know and [ will sfart reading”

5. Sfart reading to the young person. Pause after each sentence. waiting until the:
young person has finished wiriting the senience.

8. Setthe fimer for 3 minutes. Yvhen the timer goes off ask the young person to stop
writing.

7. If the young person begins to strupgle offer positive encouragerment but try mot to
give them any help.

8. Whilst fimrmediately after the young person is writing complete the observation
checkist (on the following pags).

LT POt 11 1. 1. O
Handwriting Observation Checklist

This checklist should be completed whilst (or immediately afier) the young person is
waTiting.

Does the young person_..7

= Sitwell, squearely fadng the wark with the upper body reasonably uprighit Yoo
ard sheady®

= Place the norevniting hand an the witing surface? Yas/No

= Hakd the pancil s that the tp & deary visiak? YasdHo

w Caontrol the pendpencl well and form letlers aesily? Yos/ND

& Mavs the pamipend] with 8 smooth, Buant and sarfident moserment? YasNo

»  Press too bard or (oo softly7 ls the grio lense or too slack? Yes/No

= Hawe any tremar ar press too had on the paper? ¥as/No

= Have difficulty farming army of the letiers? i so, nale which ones ane | Yes/No
urisarsertianal

COnca the younp person has finished writing ask them i
+ his’er hand aches afier he'she has been writing for some tme
+ ha/zhe suffers from headaches at school, or
+ hisher eyes fzel uncomfortable sfter he'she has been writing for some fime

YOU anewarad T ¥ YOUN[ peracn may
be experiencing diMcuties with mofor co-ordinafion.  Sea DCD documents on the A2l
wabalte If you think thig 1s & concern, otherwlas, ues the prompte below to conalder what
aapects of the young peraon’s handwriting may nesd developing.

EEqUENCEBIING: 15 the young parson fEning

Handwriting analysis
The analysis should be cormpleted after the young person has finished writing. The young
person does not need to be present.

which ane mat. fat

the asoenders clearky taller (in keters such

{ing, y, p, e |7 [see pre-writing shills strategies for mone ideas).

relathee b each other (am any [25hers oo .
brig ar too small )T Make 2 nobe of thoss that
nesd  atention. = the writng  an

appropriate e for the paper used and the |* Provide esplicit instruction amund the area of diffioulty. This

ape af the young person? shoukd inchde:

apart]) 7 About the widh af a leter ‘o’ Are
the letiers in each word evenly spaced?

fior wTting SESINMENIs can he bemefcial

[ STBAE: 1 the Slars of (e asceners and oher o Have puEls frace the cormect leder formation
down lines parallel, o da they wag in all o H3LE pupils prachics he comect etter fomation juse

dirscions? Male which letters differ from
the majority.

8 FENgE Of MECIUMS [0 make 2 funl).

al the letters thet should be joined Rancwriing
according o e shyde Lisad? *

appropnats o hislher needs?

on the welhsie,

e Are allt : ghle’ s e jdemithed o any of thess ameas, wou will nas

a IF the difficulty is with letter slanting ereure the young
_ﬂfﬂﬁg: Do the [Bber= n on e Daselne wath | person can cross the midine,
Pravide repular opporfunities So engage in aclivides
as d, b, and k) and the descendars balaw designed o promobs fine motor skils such s dough disco

»  Ensire young people cansistently ook at eters from left-3a-
Blze; Are e Ieers e sppmoprale sze right

Pravide young people with regular opportunities o mark
ke, prisctice their handwriting using different mediums

«  Etaffio mogel and provioe SXEMEIES of the handAaTing fhay

Epacing: [ the spacing besasen e wards wawid ke io 558
appropnate (Are words oo closefioo far o Toheip cue poung pesoie Mo Me comest fmation
CF e Fettars, hawing hem Sraclice WIthg /eters on
PighNghled faper sndir Lsing e mighighted feper

o Eaf fo prowds feguisr EminOers, Sromgls and
praise abowd lefer size and odher feafures of

= Young paople t ke provided with a ‘space marker eg a
Epead: 15 Ihe young persan wiling & 4 speed finger, superham

= Check motor and co-ordination skills using the assessment

Taken From Physcal and Sensory Mpaiment. HangwTinng Gocument

“This may not he Felevandt io Joung pecpis who fave nod et eamrd o foin Makr weiting or whose disasiies
iz e faking procass foo offoud do stiempd. Hoevar, thars ans many poung peopde who oo nod ses
Joined wnting &5 their goai sven though they s wel sbie fo develop dhe Skl This /s pary because 5o
muCh of the: wiiting they see (5 in separate pint S, by books, an & compuder Screen or in dext mEssages,

[N




h’rans:ﬁpﬁnn — Spelling Assessment

Azeegsament | Whatle H? How If works ‘Whiat can i fsll you
name
Spelling M writing assessment o | & member of the young | I Sie young person’s writing
Aiamgarnent it nkify apelling | persan's  feaching  reads | difficalty = in the aea of

clifficulies, words o the dhid for the | spaling.

child o segment and spell

ASSBSEOT e oo e aGNOO0 J— —
Instructions

1. Gather writing materials (e.g. papsr, pen).

2. Find & quist space to work with the young person and say:
“In @ moment | am going to say some words. [ will tefl you if | just want you to tell me the
sounds in dhe word or to write the word down. Il read a word that you find micky, don’t worry,
jurst give it your best go. When you're ready wel start the first set of words.™

3. Fuollow the instrucions in each section below — marking down the emors made by the child.

[ I TAVE SECTION JoU MeEd 0 ik SDOLE EHE [Pe OF ETOrS the COWd a5 Me0e 50 al you can Impemen |
srategles hased on the speciic Speling chcuies the ohild [s experienang. The fpes of mor and
ass0ciafed sk ane presanted in & rough developmental onder, hersfare, If te young parsan {5 meking
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I o, please continwe o ssction G,

Section C. Prerequislie spelling akilla: Wriling Letter Scunds fo diciation
Say the sound and ask the child to wnte tdhe fetter down.
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an T 8klle: Segmentation of p ¥ Tegular words
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e to e {reRawght

i ra, pleass continwes o Saction D

W ETi AN al up T3
CVC lid ] Tt Fiem niat
CVCC st =N unk dask Tast
CCVC Top =g ghumi Tret pham
CCVCC wanl [=aEq] grand Bhint trend
TomEl i1
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Section 0. Spelling FFW

Say the first 100 words one at @ time and ask the child 1o write them down

a the I m Was (5] and it
iy that he wend af is then waith
am hiad me SOIME are has one there
at hawe out they Come =T B this
far Fis T2g = g0 itlle =he wihen
about could maks take aher did NIEW their
Ell do et them an o niot threg
EE from o tirne HEY pet aff ioday
back pot old too be hers an oo
because him once up big irto other us
Bt [ast our very by k= ower ES]
call = put what CamE Tock =aid will |
can | rmade [ ES [ yau |
Sight words Phenologically regular wards Words containing Tetter
comibinations
[ Section E Spelling Phonically Regular Words
Say the words one at a ome and ask the child to write them down.
Vo up Eqll [ [] on
CVC can rat bt win bit
CVCC Tink soft st ezt bend
CCWVC drog clap =pan beng crab
LLVOL Stamp drinik plurmp blend frost
[‘Section . Spelling words containing leffer combinations
Say the words one af 8 ome and ask the child to write them down.
thin sheet chap nch stool dash
wvahm fem back sing nest art
paint COMm tray Tight bum boat
foud drawi bird coin oraph kniod
ey boy few ne=d quid pair
=ar door tape mile Jome duke
Techion 5. Spelling words containing prefixes and sufixes
Say he wonds one 5 8 itme snd 85k Ihe child o wiife them down
stampad ke=zar funmy standing expect
smiallest lindness disgust pacage action
harden preschod undo Tl protect
defeat fnendsh useless payment inside




Analysis of Sections D-G

Are there issues with the spelling resembling the sounds in the word? Yes/No

For example: not enough letters to represent sounds in the word, letters used do not appear to match the sounds in the words, some correct letters are used but not in the
right order. You may not be able to work out what the word says. If yes, the child is likely using spelling strategies that do not draw upon phonics knowledge. This may be in
line with their age, or it could suggest a lack of phonological awareness, a lack of sound-to-letter knowledge or a mix of both. Please see ‘young person is still in the

logographic stage of spelling’ strategies in the writing intervention pack and/or complete the phonological awareness assessment.

Do all/some parts of the word look right visually, but contain errors? Yes/No

For example:

° First letter may be correct but then others may not represent the remaining sounds in the word.
o The first and end letter may be correct, but middle letters may not represent sounds in the word, more letters are used than sounds in the word,
° Inappropriate letters are used that do not represent the sound but may be visually similar to the correct letter (e.g. g for y); the child has written a word correctly,

but it is the wrong word (e.g. ‘my’ for ‘and’). If yes, this may be the appropriate stage for age/difficulty /frequency of word approached. Alternatively, the child
may have difficulty forming the letter shapes (please complete handwriting assessment). On the other hand, the child may not have a concrete visual representation
of words (e.g. may reverse letters such as b and d or rotate letters such as h and y) — in this case you should check that the young person is consistently approaching
text in a left to right, top to bottom manner. This could also suggest difficulties with sequential or phonological processing. Please see ‘young person is primarily using

a visual strategy to spell words’ strategies in the writing intervention pack.

Are all letters included but not in the correct order? Yes/No

For example: all letters are included but letters within digraphs are not in the correct order (e.g. saet for seat). If yes, this suggests the young person has adequate
phonological awareness and processing skills but is struggling to visually represent multiple letters. Please see ‘child includes all of the letters in a word, but these are not in

the correct order’ strategies in the writing intervention pack.

Are spellings errors phonetically plausible? Yes/No

For example: All consonants are included and in the correct order, but vowels are missing (e.g. Ig for leg), digraphs are only represented by one letter (e.g. sip for ship),
young person has represented the sound correctly but used the wrong letter(s) for the spelling (e.g. cing for king, bowt for boat). If yes, the child may not yet have mastered
all of the sound-to-letter pairings and/or may have poor visual memory for irregular or alternative spellings. Please see ‘child’s spellings are largely correct, unless the word

is irregular’ strategies in the writing intervention pack.



Writing Composition Assessment

TnayaE

In addre=zing compozition dficulies, pleass detarmine which type of arer was mos=t comman and then iy
aut some of the associated strategies and prompls (ou may also hawe games and ideas of your own you

could irplement).

Soaring: i achild meets ALL criteria for theair year, they ane at anAdvanced stage; approximans oul-affs ane
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(<1585}
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AssassTEn| in the gaps of fe chids | ane linked 0 end of year expectations for sach | chid's skils
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elements) e adapted from the the child at an advanced stage: theredfom see
Crfard Writing Crigaria analysis guidance at the end af this
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End of on Compoaltion Aseasement
Endd of Year 1 Compostiion Aesessment
End of Year 2 Composition A 8eessment
End of Year 3 Composition A seessment
End of Year 4 Composition A 8eessment
Emdl of Year 5 Composifion A sssssment

End of Year & Composition A 8eessment

onca you have completed the seaesament checkitst — refer to the follewing pages for the anatysda.
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Appendices

End of Reception Composition Assessment

End of mﬁﬂm

thoughs, ideas, sic.
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INTERVENTION
PACK

WRITING INTERVENTIONS

Contents

LITERACY INTERVENTIONS . 1
Strategies to support Writing Motivation ... 19
Strategies to support spelling . 20
Strategies to support handwWriting ... 21
Strategies to support writing composition ... 21

Strategies to support planning and editing ... 23
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Cognition and Learning Toolkit

COGNITION AND
WEBSITE LEARNING TOOLKIT

Links

+ Reading Resources
* Writing Resources
* Maths Resources



EMBEDDING ACROSS SCHOOL

How will you cascade to your teams and staff?

Powerpoint will be provided (What would you find useful content?)
Case study child / children
Support from us

Your own systems



QUESTIONS OR
COMMENTS?




R21 CONTACTS

Follow us on Twitter!

@R2i_Development

R2i inbox
R2i@nottinghamcity.gov.uk

Website

WWW.I2i.0rg.uk



mailto:R2i@nottinghamcity.gov.uk
http://www.r2i.org.uk/
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