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DEVELOPMENTAL CO-ORDINATION DIFFICULTIES
Some children may experience difficulties with their physical co-ordination that impact their achievement at school; these difficulties may be undiagnosed (but still with an impact on their development), or diagnosed by medical professionals, as developmental co-ordination disorder (DCD).  DCD, also known as dyspraxia, is a condition affecting physical co-ordination that causes a student to perform less well than expected in daily activities for his or her age.  
A student may have difficulty planning how to do a physical task, be hesitant about starting it, or appear to forget what comes next in a series of movements within the task. Some children may find it hard to use the movement skills they have acquired in one context in different situations. 

Early co-ordination difficulties
Early developmental milestones of crawling, walking, self-feeding and dressing may be delayed in young children with DCD, and drawing, writing and performance in sports are usually behind what is expected for their age.  DCD isn't usually definitely diagnosed until a student with the condition is around five years old or more.

Dyspraxia or DCD?
While many people in the UK use the term dyspraxia to refer to the difficulties with movement and co-ordination that first develop in young children, the term is used less often by health professionals nowadays. Instead, most healthcare professionals use the term developmental co-ordination disorder (DCD) to describe the condition.
This term is generally preferred by healthcare professionals because, strictly speaking, dyspraxia can have several meanings.  For example, dyspraxia can be used to describe movement difficulties that occur later in life as a result of damage to the brain, such as from a stroke or head injury.

Barriers associated with co-ordination difficulties in school
The activities that create most barriers for students with DCD are ones that demand levels of coordination and motor competence which they are not currently achieving. For example:
· A student may be capable of dealing with tasks when sitting at a table and not under time constraints, e.g. when a drawing a picture for pleasure. However, if the same student is asked to copy from the board in the last few minutes before a break and tidy their desk at the same time, their performance in writing may suffer, or items may get knocked to the floor.  In this case, it could be that the student has difficulty in organising and planning the activities, that the time pressure was too great, or a combination of the two.
· In lessons the issues will range from untidy and slow handwriting to difficulties in forming letters at all.
· Some students may show a lack of motor competence while being competent in other areas; for others poor motor ability may be part of an overall picture of delayed development.
· Some students may find it hard to plan how to carry out tasks in advance. When tasks go wrong for these ‘poor planners’ they may try to correct the early parts of their movements while in the process of completing a task. This can lead to confusion and forgetting what to do next.
· Some students do not have the same level of control in fine and gross motor tasks. A student may have good ‘fine’ or precise hand movements, but their ‘gross’ or large motor skills − such as trying to catch or kick a ball, or hop or jump − are awkward, or vice versa. 
Whatever characteristics the student displays, and whatever term is given to their impairment, the end result can be the same – frustration and a feeling of failure. With some students, this frustration can lead to behavioural difficulties. 

Assessment for indicators of DCD/dyspraxia 
See PDF ‘DCD Assessment’ 

Interventions for co-ordination difficulties
DCD doesn't affect how intelligent a student is, but can make it more difficult for them to learn such that they may need adjustments made in class context to fully access learning, such as:
· being taught ways of carrying out activities they find difficult – such as breaking down difficult movements into much smaller parts and practising them regularly
· adapting tasks to make them easier – such as using special grips on pens and pencils, so they are easier to hold.
· For ideas on a range of strategies, see links provided at the end of this document.
Physical co-ordination of a student with DCD often becomes less of a problem as they get older. However, difficulties in school – particularly producing written work – can become much more prominent and require extra help from parents and teachers. For example:
· A further treatment period by an occupational therapist (see below*) for handwriting problems may be helpful when your student is a little older.
· Teachers may request older children be allowed more time in exams. Having access to a computer can help make homework easier, and schools may consider providing a laptop.
* To refer to the occupational therapist in Nottingham City:  this should be done by the GP or paediatrician (if one involved), and not school.  Therefore the parent should go to the GP, who should refer by email to:   

not-tr.iccyphreferrals@nhs.net 
In the subject, the GP should write: ‘OT referral’ and provide details of the concern in the email. 

Support groups
To support students with DCD you may find it helpful to contact local or national support groups, such as the Dyspraxia Foundation.
The Dyspraxia Foundation has information and advice for parents of children with dyspraxia that covers many of the issues that may arise as your student gets older.
There is also a network of local support groups, and they publish a range of leaflets, booklets and books. They can be contacted on 01462 454 986.

Information taken from:
https://www.nhs.uk/conditions/developmental-coordination-disorder-dyspraxia/
The document in the link below gives suggestions for supporting children with DCD in the classroom:
https://dera.ioe.ac.uk/13779/1/task15.pdf
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