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SLCN Toolkit Quick Wins

	[bookmark: _Hlk197691761]Attention and Listening Quick Wins
Simple strategies to support pupils who struggle to stay focused, filter out distractions, or attend to spoken language.

	Understanding Attention and Listening
Attention: Taking notice of things around us.
Listening: Paying particular attention to what people are saying, which is the basis of understanding.
Integrated Attention: The ability to pay attention to more than one thing at a time, such as listening to the teacher and writing simultaneously.

	Universal and Ordinarily Available 
Classroom Strategies

	Area
	Why it helps
	Strategies
	Useful Resources

	Positioning
	Reduces distractions
	· Place the pupil where they can see both the speaker and the visuals, minimising auditory and visual distractions.
	·  Attention and listening General Classroom Strategies

	Gain Attention Before You Speak
	Pupils cannot process instructions they didn’t hear.
	· Say the pupil’s name before giving the instruction.
· Use a consistent signal (hand up, chime, clap pattern).
· Make eye contact at the pupil’s level (if comfortable for them).
	· 

	Keep Instructions Short and Simple
	Reduces working memory load.
	· Give one step at a time, or break a task into smaller chunks.
· Avoid multi‑part instructions (“Get your book, turn to page 32, answer 1–10…”).
· Pair verbal instructions with visuals.
	· Listening and Attention Building

	Use Visual Supports
	Visual cues help pupils understand expectations and stay on task.
	· Use visual timetables, first–then boards, task lists, or picture cues.
· Display key instructions on the board.
· Use timers or countdowns to show how long tasks will last.
	· 

	Change the Environment, Not the Child
	Reducing distractions supports sustained attention.
	· Offer a quieter workspace or seat away from busy doorways/windows.
· Keep clutter to a minimum.
· For older pupils: allow noise‑reducing headphones during independent work.
	· Using Workstations
· Workstations TEACCH Guide
· Guide to workstations

	Use Movement Breaks (Short, Planned & Purposeful)
	Regulates attention and reduces restlessness.
	· 2‑minute movement breaks between activities.
· Brain breaks (stretching, breathing, quick physical tasks).
· For KS3/4: let them stand at the back to focus without disruption.
	· 

	Build Predictability
	Some children attend better when they know what’s coming next.
	· Use the same routine at the start of lessons.
· Briefly outline: “First we…, then we…, finally we…”
· Warn about transitions: “In two minutes we will tidy up.”
	· 

	Use the “Listen – Do – Check” Model
	Reinforces the idea of active listening.
	· Listen: “Eyes on me, ears ready.”
· Do: Give the task or instruction.
· Check: “Show me what you need to do first?”
	· 

	Allow Fidget Tools (With Clear Boundaries)

	Some pupils focus better when their hands are busy.
	· Use small, quiet fidgets that stay below the desk.
· Make the rule clear: “Fidget helps your listening — if it becomes a toy, it goes away.”
	· 

	Give Processing Time
	Many pupils appear inattentive because they are still processing.
	· Pause after asking a question (10-second rule).
· Avoid repeating too quickly — it restarts processing.
· Cue: “Take a moment, then tell me.”

	· 

	Keep Your Language Concrete
	Abstract language increases listening demands.
	· Say exactly what you want:
· Instead of “Pay attention,” say “Look at the board.”
· Instead of “Settle down,” say “Sit facing forward with feet on the floor.”
	· 

	Use Their Interests to Boost Attention
	Attention is easier to sustain when pupils are engaged.
	· Use examples linked to their interests (e.g., Minecraft, football, animals).
· Use choice: “Do you want to start with question 1 or 5?”
	· 

	Praise Specific Listening Behaviours
	Pupils learn which behaviours help them focus.
	· “I like how you looked at the board straight away.”
· “Great listening — you waited without calling out.”
· Use positive scripts: “Show me your listening body.”
	· 

	Other Ideas

	Engaging Activities


	Object Exploration 
	· Use a bag/box with an object of interest to build anticipation and let the pupil explore and play with it.
	

	Physical Activities

	· Throw and catch using a balloon, ball, or bean bag.
· Ensure the pupil is focused before throwing the item.
	

	Creative Activities

	· Engage in activities like building blocks, play dough, or painting.
· Follow the pupil’s lead and comment on their actions to encourage sharing and listening.
	

	Sorting and Matching Games

	· Use colored blocks, beads, or buttons for sorting by colors, shapes, and sizes.
· Comment on the activity to support focused attention and listening.
	

	Ready Steady Go’ Games

	· Activities that involve waiting for a cue, such as kicking a ball or blowing bubbles.
· Use gestures or gently hold the pupil’s hand before the cue word.
	

	Sound Identification

	· Make animal sounds and encourage the pupil to identify the animal.
· Play an instrument and have the pupil find what made the sound.
· Listen to sounds around the school and tick off identified sounds.
	

	Rhythm or Musical Sequences

	· Encourage pupils to copy sequences of noisy actions like clapping or tapping.
	

	Copy the Action

	· Perform an action or sequence and have the pupil copy it, gradually increasing complexity.

	

	Group Activities

	Giant’s Keys

	· In a group, one pupil (the giant) sits with eyes shut while another tries to steal keys without being heard.
	

	Listening Skills Development

	· Listen for key words in a story and perform an agreed action when heard.
· Play "Simon Says" or "Stand Up" games to make listening fun.
· "Robot Game": Blindfolded pupil follows instructions to navigate obstacles.
· Barrier Games: Describe a picture or build a tower based on verbal instructions.
· Memory Games: "I went to the shops and I bought…" to practice turn-taking and memory.
	

	More Resources
	
	





















	Play Quick Wins
Simple strategies to help pupils develop shared attention, turn‑taking, imagination, language and social understanding through play.

	Importance of Play
Communication: Play is a child’s main form of communication and develops alongside language.
Social Skills: Initiating and turn-taking are essential for appropriate and enjoyable interaction.

	 Universal and Ordinarily Available Strategies


	Area
	Why it helps
	Strategies
	Useful Resources

	Follow the Child’s Lead
	Builds engagement, reduces pressure, and creates natural opportunities for communication.
	· Sit alongside the pupil and join in with what they choose.
· Copy their actions or sounds (“You’re driving the car fast — I’ll drive mine too!”).
· Narrate what they’re doing without directing.
	· 

	Get on Their Level
	Eye-level interaction boosts connection and attention.
	· Sit on the floor for EYFS/KS1; crouch or sit at the table for KS2–4.
· Position yourself face‑to‑face for shared interaction.
	· 

	Keep Play Materials Simple
	Too many options can overwhelm pupils who struggle with play.
	· Offer a small selection of toys (e.g., farm animals + building blocks).
· Rotate toys rather than presenting everything at once.
· Use real objects as props (cups, spoons, hats)
	· 

	Model Play Actions
	Many children don’t know how to play without seeing it first.

	· Demonstrate simple actions (feeding a doll, rolling cars down a ramp).
· For older pupils: model simple board game steps, role‑play social scenarios.
	· 

	Use “Playful Sabotage” to Create Communication Opportunities
	Encourages pupils to communicate without pressure.

	· Put a favourite toy in sight but out of reach (to prompt pointing/requesting).
· Give only part of a toy set (one train, but no track).
· Pause and wait expectantly — don’t jump in too fast.
	· 

	Build Up From Parallel Play to Interactive Play
	Some pupils need a gradual route to shared play.

	· Parallel play: sit alongside them doing a similar activity.
· Associative play: share materials (“Can I have a block?”).
· Cooperative play: take turns, build something together, play a game.
	· 

	Use Turn-Taking Games
	Supports attention, patience and social understanding.
	· Use simple, predictable turns (“My turn… your turn…”).
· Use visual turn cues (a token, a timer, pointing to who’s next).
· Start with very short turns and build up gradually.
	· 

	Use Repetition and Predictable Routines

	Many pupils play more confidently when they know what comes next.
	· Repeat small routines (car goes down ramp → crash → repeat).
· Use familiar songs or rhymes to support turn-taking.
· In KS3/4: repeat simple interaction scripts (shop role‑play, board games).
	· 

	Narrate Play in Simple Language
	Supports vocabulary, sentence structure, and expressive language.
	· Use short sentences: “Car goes up… car goes down.”
· Label actions, objects and feelings.
· For older pupils: describe steps (“You’re planning the next move…”).
	· 

	Create Opportunities for Choice
	Encourages communication and independence.

	· Offer choices visually (“Cars or blocks?”).
· Let pupils choose the next step in a game.
· Older pupils: choose which role to play or which task to start with.
	· 

	Use Play to Teach Social Communication
	Play is a natural, low‑pressure way to practise social skills.
	· Model greetings, sharing, asking for help.
· Use puppets to show simple interaction skills.
· In KS3/4: use structured games to practise teamwork and negotiation.
	· 

	Keep Play Positive and Pressure‑Free
	Children communicate and interact better when relaxed.

	· Celebrate attempts, not accuracy.
· Keep sessions short (5–10 minutes for EYFS; 10–15 for older pupils).
· Avoid over-correcting or controlling the play.
	· 

	Other Ideas

	Role Play and Small Group Activities


	Role Play
	· Use tea sets and small world toys for role play.
	

	Small Groups 
	· Offer small group sessions for shy pupils without putting pressure on them.
	

	Games and Activities
	

	Traffic Light System 

	· For younger pupils reluctant to ask for help, use the traffic light system to show they need assistance.
	

	Turn-Taking Games 
	· Any games requiring pupils to take turns are suitable for practicing this skill.
	

	Action Songs
	· Continue singing action songs to develop interest in others and the environment, e.g., "Wind the Bobbin Up" and "Hokey Cokey".
	



	

	[bookmark: _Hlk197692924]Social Communication Quick Wins
Practical strategies to support pupils who find social interaction, conversation, and social understanding challenging.

	Conversation skills refer to using language to share information with others. 
These skills include:
Listening Skills: Being aware of the listener.
Initiating Conversations: Starting a conversation.
Maintaining Attention: Staying focused on the conversation and other speakers.
Turn-Taking: Speaking at appropriate times and keeping the conversation going by commenting or asking questions.
Topic Maintenance: Continuing to talk about the same topic without suddenly changing it, and being aware if the listener is getting bored or not contributing.
Repairing Conversations: Repeating or rewording what you have said if someone hasn’t understood.

	Universal and Ordinarily Available Strategies

	Area
	Why it Helps
	Strategies
	Useful Resources

	Use Clear, Explicit Social Language
	Many pupils do not pick up social rules implicitly.
	· State expectations clearly: 
· “When someone is talking, we look towards them and wait.”
· Avoid vague phrases like “Be sensible” or “Use your manners.”
· Teach the “hidden rules” out loud (e.g., how close to stand, when it’s your turn).
	· 

	Teach Turn-Taking and Waiting
	These underpin all social interaction.

	· Use visual turn-taking supports (arrows, “my turn/your turn” cards).
· Use a timer so pupils know when their turn will end.
· Start with very short turns and gradually extend.
	· 

	Model and Narrate Social Interactions
	Shows pupils what appropriate interaction looks and sounds like.

	· Narrate your own interactions: 
· “I’m asking Sam how he feels because he looks upset.”
· Model conversation skills such as greetings, asking questions, or giving compliments.
· Use puppets or role-play for younger pupils; scripts or “sample lines” for older pupils.
	· 

	Use Visuals to Support Social Understanding
	Visuals clarify abstract social concepts.

	· Use emotion charts, communication symbols, comic strip conversations.
· Provide visual rules for group work (look, listen, share, take turns).
· Use cue cards: “I need help”, “Can I join?”, “Stop please”.
	· 

	Celebrate Attempts at Interaction
	Builds confidence and encourages more social risk-taking.
	· Praise effort, not perfection: 
· “Great job asking a question — that helped the conversation.”
· Give feedback privately if a social misunderstanding occurs.
	· 

	Scaffold Conversations
	Reduces pressure and gives structure.

	· Use the “Initiate – Respond – Add” model: 
· Initiate: “What did you do this weekend?”
· Respond: “I went swimming.”
· Add: “Did you do anything fun?”
· Provide sentence starters for conversational phrases (“I noticed…”, “That reminds me of…”).
	· 

	Provide Safe Opportunities for Practice
	Repetition builds confidence and skill.

	· Set up structured pairs or triads for short social tasks.
· Use adult‑guided games where the rules are clear.
· Provide predictable routines for greetings, sharing, and checking in.
	· 

	Support Understanding of Emotions
	Many pupils struggle to read non‑verbal cues.
	· Label your own emotions (“I’m smiling because I’m proud of your work!”).
· Use photo cards showing facial expressions.
· Teach “body clues” (tight fists = angry; drooped shoulders = sad).
	· 

	Prepare Pupils for Social Situations in Advance
	Reduces anxiety and helps them use the right skills.
	· Warn about changes: “At break today, Year 5 will share the playground.”
· Rehearse scripts (e.g., how to join a game, how to decline politely).
· Use social stories or short prompts to explain what will happen.
	· 

	Set Up Structured Peer Interaction
	Free play or unstructured conversation can be overwhelming.
	· Use buddy systems or “conversation partners.”
· Provide shared tasks (building, sorting, simple experiments).
· In KS3/4: use group roles (reader, timekeeper, materials manager).
	· 

	Reduce Social Demand When Needed

	Supports regulation and prevents shutdown or avoidance.
	· Offer a quiet space for breaks.
· Allow non‑verbal responses when pupils need them.
· Reduce forced eye contact — focus on engagement, not gaze.
	· 

	Teach Repair Strategies
	Supports resilience when communication breaks down.
	Teach pupils simple scripts:
· “I didn’t understand — can you say it another way?”
· “I made a mistake — can I start again?”
· “What do you mean?”
	

	Use Interests to Build Social Motivation
	Shared interests are a natural bridge to communication.

	· Use their special interest to start conversations or pair them with peers.
· Incorporate interests into group tasks, rewards, or discussion.
	· 

	Other Ideas

	Role Play and Pretend Play

	Extended Pretend Play
	· Use large boxes, construction buildings, playhouses, dressing up clothes, cars, and road floor mats.
	

	Role Play
	· Encourage role play to practice conversation skills.
	

	Small Group Sessions

	Turn-Taking and Initiating

	· Small group sessions provide opportunities for learning and practicing turn-taking and initiating skills.
· Structure group settings to require pupils to ask to take their turn or to take turns in the correct order.
· Use objects to prompt turns, such as passing an object around the group.
· For pupils with little or no language, provide symbols (Picture Exchange Communication System - PECS) to request something. Consult a Speech and Language Therapist for training and support.
	

	Error Correction and Modeling

	Deliberate Errors

	· Make deliberate errors during activities and see if the pupil notices. If they do, ask what you did wrong; if not, explain the error.
	

	Modeling Language
	· Use phrases like "Mia’s turn, Ahmed’s turn" and progress to "my turn, your turn."
	

	Games and Activities

	Turn-Taking Games

	· Encourage pupils to initiate taking their turn with games like snakes and ladders and pop-up pirate.
	

	Shopping Game

	· Pupils ask each other for items in a shopping game.
	

	Buddy System
	· Use a buddy system at playtimes to support pupils in joining games.
	

	Social Stories
	· For pupils who find it difficult to initiate play, use social stories to provide clear guidance on appropriate initiating behavior. Find more resources in the Social Story column of the Autism Padlet.
	

	Brainstorming
	· Brainstorm words and phrases pupils can use to initiate play and practice these during small group activities.
	

	Developing Turn-Taking in Conversation

	Role Play

	· For older pupils or those who can turn-take during activities, develop turn-taking in conversation through role play.
· Model good turn-taking by demonstrating inappropriate turn-taking and discussing why it was not effective.
· Examples of poor turn-taking include interrupting, forgetting to take turns, not listening, and not giving others a chance to speak.
	
































	[bookmark: _Hlk197693122]Body Language, Feelings and Emotions Quick Wins
Practical strategies to help pupils recognise, interpret and use non‑verbal communication and emotional cues.

	Understanding how other people feel is important for deciding how to interact with them. For example, we behave differently when sharing a joke compared to comforting someone who is upset. Pupils with social communication difficulties may struggle to understand their own and others' body language, facial expressions, and tone of voice, making it hard for them to recognise emotions like anger, sadness, or happiness.

	Universal and Ordinarily Available Strategies


	Area
	Why it Helps
	Strategies
	Useful Resources

	Label Your Own Emotions in the Moment
	Many pupils need emotions to be made explicit; they won’t infer them.

	· Use short, concrete statements: 
· “I feel excited because we are starting a new topic.”
· “I’m feeling frustrated, so I’m taking a deep breath.”
· Keep tone calm — modelling regulation is more important than showing strong emotion
	

	Teach Body Clues

	Emotions often show in the body before the face.


	· Teach simple “body clues”: 
· Tight fists = angry
· Shoulders dropped = sad
· Quick movements = excited
· Avoiding gaze / turning away = overwhelmed
· Use silhouettes or drawings to highlight physical signs.
	

	Use Visual Emotion Supports

	Visuals make abstract feelings concrete.

	· Use emotion charts, colour zones, or “How am I feeling?” check‑ins.
· Give pupils individual key-ring emotion cards.
· For older pupils: use emotion thermometers or stress scales.
	

	Narrate What You Notice

	Helps pupils connect behaviour with internal states.
	· “You’re frowning and your hands are tight — I wonder if you’re feeling worried?”
· Use “I wonder…” rather than “You are…” to avoid mislabelling.
	

	Teach One Emotion at a Time

	Some pupils become overwhelmed if too many feelings are introduced at once.
	· Start with core emotions: happy, sad, angry, scared.
· Add others gradually (frustrated, bored, excited, confused).
· Use photos, emojis, and examples from stories or real life.
	

	Use Simple Scripts for Expressing Feelings

	Gives pupils a safe, structured way to communicate.

	· “I feel ___ because ___.”
· “I need help with ___.”
· “I want a break.”
Older pupils:
· “I’m finding this overwhelming — can we slow down?”
	

	Model Non‑Verbal Communication

	Pupils learn more from what they see than what they hear.
	· Use gestures that match your words.
· Show open posture, nodding, thumbs up, waiting body.
· In KS3/4: model confident body language for presentations.
	

	Give Pupils Time to Process Emotions

	Emotional regulation is slower for many pupils with additional needs.
	· Allow quiet time or a designated calm space.
· Give non-verbal options such as pointing to a visual or using a colour zone.
· Avoid demanding eye contact or explanations during dysregulation.
	

	Use Stories, Videos and Role‑Play

	Provides safe, concrete ways to explore emotions.

	· Pause a story or video: “How do you think she feels? What tells you that?”
· Use puppets or short role‑plays to practise recognising emotions.
· Older pupils: analyse characters’ non‑verbal cues in films or media.
	

	Prompt Pupils to Notice Body Language
	Many pupils miss subtle cues unless directed.
	· “Look at his shoulders — what do you notice?”
· “What is her face telling us?”
· “How do you know he liked your idea?”
	

	Use Zones of Regulation (or similar) Consistently
	Gives shared language across the school.

	· Check in at key points of the day.
· Teach regulation strategies linked to each zone.
· Make the focus on managing the feeling, not stopping it.
	

	Co‑Regulate First, Teach Second

	Pupils can’t learn emotional skills when dysregulated.

	· Stay calm and speak softly.
· Use grounding strategies (breathing, stretching, cold drink).
· Teach the lesson about emotions after they are settled.
	

	Create Opportunities to Practise Empathy
	Social understanding builds through guided practice.
	· Ask: “How might they be feeling right now?”
· Use class jobs that involve helping others.
· Encourage pupils to check on a peer who looks upset (with guidance).
	

	Other Ideas

	Brainstorming and Role Play

	Brainstorming

	· As a group, brainstorm possible ways people could listen, initiate, and respond to conversations.
· Focus on one aspect at a time to avoid confusion.
· Include all responses, whether appropriate or not.
	

	Role Play

	· Role-play each suggestion so pupils can see the outcomes.
· Decide as a group which methods were effective and which were not.
· Provide structured role play opportunities for pupils to practice conversation skills.
	

	Repairing Conversations

	Discussion

	· Discuss how conversations can go wrong and how to repair them.
	

	Personal Experiences
	· Encourage pupils to think about their own experiences or watch videos of others.
	

	Questions
	· Ask questions like "Did the listener lose interest?" and ensure pupils understand the terms using visuals if necessary.
	

	Role Play
	· Role-play conversation breakdowns and brainstorm ways to repair them, e.g., "When you forgot the person’s name, what could you do?"
	

	Documentation
	· Write down all suggestions and discuss appropriate ways to address each breakdown.
	













	Understanding Language Quick Wins
Universal strategies that help pupils who struggle to process spoken language.

	Universal and Ordinarily Available Strategies


	Area
	Why it Helps
	Strategies
	Useful Resources

	Reduce the Language Load

	Many pupils with SLCN struggle to process long, fast or complex instructions.

	· Use short, simple sentences (“Coats on. Line up at the door.”).
· Break instructions into steps, giving one at a time where possible.
· Slow down your rate of speech and pause between ideas.
· Avoid idioms, metaphors, sarcasm or vague phrasing unless you plan to explain them (“We’re in the home stretch — that means we’re nearly finished.”).
	· 

	Check for Understanding (without putting them on the spot)
	Many pupils nod or mask when they haven’t understood.

	· Ask: “What do you need to do first?” instead of “Do you understand?”
· Let pupils repeat back instructions to a partner.
· Use “Show me” instead of “Tell me” if verbal recall is difficult.
	

	Use Visual Support

	Reduces reliance on verbal memory and helps pupils follow routines.

	· Use pictures, symbols, diagrams, or simple sketches when explaining new concepts.
· Display a visual timetable (EYFS–KS4).
· Provide written versions of instructions on the board or on mini‑whiteboards.
· Use graphic organisers to show steps, sequences or key vocabulary.
	

	Pre‑teach Key Vocabulary

	Language comprehension improves when pupils understand key words before hearing them in context.
	· Identify 3–5 key words for each lesson.
· Pre-teach them using visuals, examples and “non‑examples.”
· Give pupils a vocabulary card or glossary on the desk.
	

	Give Processing Time

	Some pupils need longer to decode and organise language.

	· Use the “10‑second rule” after asking a question.
· Avoid repeating your question too quickly — this can restart their processing.
· Warn pupils that a question is coming (“I’m going to ask you this in a moment…”).
	

	Chunk Explanations

	Long explanations overload working memory.
	· Teach in small chunks, pausing for a recap.
· Use the cycle: Explain → Model → Check → Do.
· Frequently summarise key points using simple language.
	

	Model Language

	Provides correct structures without highlighting errors.
	· If a pupil says, “Him goed,” respond with “Yes — he went to the shop.”
· Provide sentence starters (“I predict that…”, “The reason is…”).
	

	Use Multi‑Sensory Input
	Supports pupils who need more than auditory information.
	· Use real objects (concrete resources).
· Use gesture or demonstrate physically.
· Let pupils manipulate items or act out sequences.
	

	Reduce Background Noise
	Why it helps: Noise interferes heavily with auditory processing.
	· Seat pupils away from busy doorways and windows.
· Use carpet squares, soft furnishings or tablecloths in EYFS/KS1.
· Use visual starters instead of verbal ones while settling the class.
	

	Provide Alternatives to Verbal Response
	Allows pupils to show understanding without finding words.
	· Use multiple-choice questions.
· “Point to… / Match… / Sort…” tasks.
· Allow pupils to draw their understanding before explaining it.
	




























	Using Language Quick Wins
Strategies that support pupils who struggle to use spoken language to express themselves clearly.

	Universal and Ordinarily Available Strategies


	Area
	Why it Helps
	Strategies
	Useful Resources

	Provide Sentence Starters & Frames

	Gives pupils a structure to organise their ideas and reduces the pressure of finding the first word.
	· Provide frames like: 
· “I think ___ because…”
· “First…, next…, finally…”
· “My idea is…”
· Use topic‑specific stems for older pupils (e.g., “The evidence suggests that…” in KS3/4).
	

	Use “Say it in Smaller Bits”

	Reduces overwhelm and helps pupils build a clear message step by step.
	· Ask pupils to give just one piece of information at a time.
· Prompt with simple cues: 
· “Start with who…”
· “Now tell me what happened…”
· “Where was it…?”
	

	Model the Language You Want to Hear

	Provides correct grammar and structure without drawing attention to errors.
	· If a pupil says: “He runned fast,” model back: 
· “Yes, he ran fast.”
· Expand their message: 
· Pupil: “Dog.”
· Adult: “Yes — the dog is barking loudly.”
	

	Give Choices to Reduce Word‑Finding Stress
	Supports pupils who know what they want to say but cannot retrieve the words.
	· “Do you mean because… or so…?”
· Offer 2–3 visual or verbal options.
· In lessons: “Are you describing evaporation or condensation?”
	

	Allow Thinking Time Before Speaking

	Pupils with word-finding or expressive difficulties often need an extra few seconds.
	· Give a prompt, then wait a minimum of 10 seconds.
· Tell pupils the question beforehand: 
· “In a moment I’ll ask you to explain how you solved that.”
	

	Encourage “Rehearse Before You Say It”
	Planning aloud reduces errors and increases clarity.
	· Pair talk before whole-class answers.
· Whisper rehearsal.
· Use sentence frames on mini-whiteboards.
	

	Use Visual Supports to Help Pupils Form Utterances
	Pictures reduce cognitive load and help pupils organise ideas.
	· Use sequencing pictures, story maps or diagrams.
· Provide prompt cards (e.g., character, setting, problem, solution).
· Use “talk maps” or mind maps to structure extended answers.
	

	Scaffold Longer Answers

	Many pupils can produce single words but struggle with extended language.
	· Use the Inside → Outside approach:
1. Word (e.g., “Condensation.”)
2. Phrase (“Water vapour becomes liquid.”)
3. Full sentence (“Condensation is when water vapour turns back into liquid.”)
	

	Teach Pupils How to Repair a Communication Breakdown
	Builds independence and reduces frustration.
	Teach simple phrases:
· “I can’t think of the word, but it’s like…”
· “Can I say it another way?”
· “I don’t know how to explain it.”
	

	Reduce Pressure During Verbal Tasks

	Anxiety makes expressive language harder.

	· Allow pupils to pass and come back later.
· Let them record responses on a tablet.
· Use paired answers instead of whole-class cold calling.
· Accept alternatives (draw it, act it, point to it).
	

	Build Descriptive Language With Prompts

	Pupils with expressive SLCN often miss detail.

	· Prompt: “What does it look like? What does it do? Where would you find it?”
· Use colour, size, texture, number and function cues.
· Older pupils: prompt for precision (“Can you be more specific?”).
	

	Encourage the Use of Key Vocabulary

	Pupils may understand words but avoid using them independently.
	· Provide a desk glossary.
· Celebrate attempts (“Great answer — try using the word angle in your sentence.”).
· Use word banks for writing and speaking.
	





















	Speech Sounds Quick Wins
Strategies to help pupils who struggle to articulate certain sounds clearly or consistently.


	Universal and Ordinarily Available Strategies


	Area
	Why it Helps
	Strategies
	Useful Resources

	Model, Don’t Correct

	Direct correction can cause anxiety or shame; modelling gives the right sound naturally.

	· Repeat the pupil’s word back correctly in your reply. 
· Pupil: “Tat.”
· Adult: “Yes, the cat is sleeping.”
· Avoid “Say it properly” or “No, that’s wrong.”
	

	Focus on the Meaning, Not the Error

	Keeps communication flowing and reduces pressure.

	· Respond to what the pupil is trying to say rather than the mispronunciation.
· Reinforce the correct word naturally in your answer.
	

	Repeat Key Words Clearly

	Extra exposure to clear models strengthens sound awareness.
	· Emphasise target sounds naturally (“Look — the snake is sliding”).
· Use slightly slower, deliberate speech.
	

	Use Visual Cues for Mouth Movements

	Speech sound production is motor-based; visuals help pupils understand how to make the sound.
	· Point to your mouth when modelling a sound.
· Exaggerate lip, tongue or jaw movements (but still keep it natural).
· Use mirrors for pupils who benefit from visual feedback (EYFS–KS4).
	

	Reduce Background Noise

	Children need to hear crisp sound models to replicate them.

	· Give instructions when the class is settled and quiet.
· Sit the pupil close to the speaker in group work.
	

	Give Time to Get Their Message Out

	Rushing increases errors and reduces clarity.

	· Pause and wait instead of finishing sentences for them.
· Acknowledge message first, clarity second: 
· “I really want to hear this — take your time.”
	

	Encourage Gesture, Pointing or Drawing When Needed
	Supports communication when speech clarity breaks down.
	· Allow children to show, point, circle or act things out.
· Use visuals (pictures, diagrams, word banks) as alternatives.
	

	Teach the Class “Polite Repair Strategies”

	Builds confidence and avoids pupils feeling laughed at.

	Teach classmates to say:
· “Sorry, I didn’t quite catch that.”
· “Can you show me?”
· “Do you mean…?” (offer choices)
	

	Don’t Ask a Child to Say a Sound They Cannot Yet Make
	Practising errors reinforces the error.

	· Avoid drills like “Say /r/ … no again… again…”
· Leave sound teaching to SALT unless you have specific guidance.
	

	Use Clear, Consistent Vocabulary for Sounds

	Supports phonics as well as articulation.

	Use simple language:
· “Lippy sounds” (p, b, m)
· “Snake sound” (s)
· “Windy sounds” (f, th)
· “Bouncy sounds” (t, d)
· “Hissy sounds” (sh, ch)
(Older pupils may prefer technical terms.)
	

	Provide Extra Thinking Time in Phonics and Reading
	Children with sound difficulties often struggle to blend or segment.

	· Slow down pace during blending tasks.
· Accept pointing or selecting instead of saying aloud.
· Use whole-word reading to maintain comprehension confidence.
	

	Celebrate Attempts, Not Accuracy

	Confidence boosts clarity over time.

	· Praise effort: “Great try — thank you for sharing your idea.”
· Avoid drawing attention to mispronunciations in front of the class.
· Use private, quiet modelling if needed.
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